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Note-taker: Audrey Desjarlais, SIGnetwork  
RTI Discussion

Presenter: Brett Bollinger, Indiana
RTI is the focus of our SIG 2 Grant. 

The foundations for IN-SIG Foundation Goals were based on a needs assessment through early childhood and in-between. 
Implementation/Site Identification
We identified sites by reviewing the data and narrowing the sites down to several variables. We invited 6 school districts who had selected tiered systems in place, and a particular set of demographic/geographic elements.
Working with 29 schools, the leadership skills vary. How do we develop leadership? We created an Indiana Education Leadership Initiative. This has been key for helping us assist schools in managing change.
Important Components of implementing school improvement [See Sphere Intervention Slide]. Iowa has a sphere view of intervention instead of a triangle. All kids get universal screening, benchmarking, progress monitoring. You pull in the supports when needed for a child.  Looking at Academic & Behavior Goals – you need to look at the whole kid when implementing RTI. 

Q - Are you looking at a particular screening? 

A - Yes. We use DIEBELS through 6 years, AMES for middle school. 
LW: RTI is a general education initiative. The components of RTI are the components of good instruction. It’s not meant as a burden to teachers.  How RTI is different is that it is an effective approach to teaching and learning. 

LW: How are you making your sped initiatives school-wide?
Kathy Cox, IL: The lead for the state plans are coming out of general education. Teacher unions are at the table and were involved in the regulation change discussions. 
Kerry Haag, KS: We have the initiative to go forward. Our SPED Director is forcing the issue at the leadership level and our Superintendent is in support of it. The sole funding is coming from SPED. We created a logo for this multi-tiered program. 
Abbie Felder, AL: We have round-table of the members of each section of education. Now there are two coordinators of reading first moving toward. 
LW: Has the SIG done anything supporting RTI when there is an RFP for a new personnel? ???????
Howie Knoff, AR: We’re not calling it RTI. We use a school wide model that is written into the SIG. The SW model is the foundation. The core data based functional assessment and problem-solving. Strategic Organization Planning and Relationships is critical and set the organizational time frame. In the state of Arkansas our strategy for closing the achievement gap is RTI. We’ve written a road map for school-wide implementation.
LW: Where you do have RTI initiatives and how are you going about selecting pilot sites? What’s your criteria for choosing the sites? 
Julia Causey, GA: Reviewing data, state board districts, aligning it with state board goals. We’ve broadened the stakeholder participation (within general education curriculum/instruction, mentoring/coaching).
Norma Lynch, IA:  We choose sites showing impact of improvement. 
LW:  Do you start at the bottom or with the ones who are close? 
Howie Knoff, AR: We’re looking for organizational and motivational readiness. The school/district must apply to participate and they need to complete an assessment to assess readiness. 
Darla Griffin, SERRC: This readiness factor has huge implications for fidelity and sustainability factors. 
LW: Strategic planning for selecting a site is critical in getting the greatest impact for a small amount of money. If you can impact AYP, districts are going to line up. Use your evaluation data – here’s what we did and these are the results. 
Beth Steenwyk, MI: State Directors are looking at the SPP and determinations. The districts in needs intervention districts are the priority. 
Kerry Haag, KS: In SIG 1, we selected districts that needed improvement, didn’t have outside resources, and agreed to participate in the SIG improvement plan. We selected 10  rural school districts and seven (leadership/stakeholders) chose to participate in the improvement plan. Of the seven districts hi-need rural districts, six stayed with the program. One district dropped due to leadership change. One showed improvement. 
LW: How are addressing the failing districts?

IL: ASPIRE (SIG) in Chicago there is strong leadership now in Chicago Public Schools. We have the components, three tiered intervention model. 
LW: States are making this a general education initiative and involving the general education stakeholders. Is anyone linked to title one offices?
MI: We’ve asked to participate in the state leadership team. This year they offered SPED funding.
AR: The last 8 months we’ve discussed the SW??? blueprint with general education. We’ll model in the department level what we’d like it to happen at the district level. 

AL: Our round table committee, we’re reviewing our efforts to see how we can reduce duplication of effort. 
Darla Griffin, SERRC: What’s an allowable expense…Within your state have you developed guidance statements for funding purposes?
Kathy Cox, IL: We’ve developed some parameters for SW plan for RTI funding. We’ll meet as a group how to utilize are funding more effectively.

LW:  Doug Gill, State Director of Washington, is the most knowledgeable person in terms of finance. Washington is perceiving RTI as a three tiered funding approach. They are going into districts where tier 1 is funded by title 1, tier 2 is funded by early intervening, tier 3 is funded by special ed.  The SIG supports Tier 3. 
Brett Bollinger, IN: The concept of RTI is a rallying point for sp ed/gen ed. We have one plan that will meet the needs of all areas. We’re convening meetings on RTI for all the focus groups. 
LW: Is anyone doing math initiatives with RTI?

Beth Steenwyk, MI: We focused on sped teachers, teaching math. We brought in general education teachers and national math experts to collaborate with the sped teachers. From this training it was discovered that the general education teachers lacked the pedagogical models for teaching math as well. The general ed instructors do well in math and don’t have an understanding of what is needed for those struggling in math. The products developed for the program that were used resulted in an impact in improving the schools. 
Highly Qualified Teacher Discussion

Presenter: Fran Warkomski, Pennsylvania (sixth largest state).
One of the important components of NCLB is the highly qualified teacher. Requiring teachers to be knowledgeable in subjects they teach. 
Overview:

The first SIG involved many initiatives. As NCLB came out it has done more for SPED than anything else.  K-8 elementary, K-6 We were in crisis at the middle level for qualified teachers. We need to find other funds in order to prevent it from becoming a stand alone program. 

We received funding from Title 1 for sped middle school teachers for content area testing. Next, we seeded money to the IHEs to make changes to their certification requirements. 

Management

· Site Identification: We had an RFP Process for IHEs and the various credential areas.
· Staffing: We identified one staff person who connected with staff at the universities. 

· Resource Allocation: We encouraged these IHEs programs to re-allocate the coursework and not add more classes. We have higher ed team. We have a glut of elementary teachers and we provided funding for them to receive credentials.
Sustainability

· We included a Praxis Prep Work course – 60 hours.  

· For the first SIG we had other personnel grants: one with the University of Pittsburg. It doesn’t meet HQT, but it’s meeting the shortage need. We’ve gave the initial seed money and it continues today.
· Paraprofessionals – we are handing this over to our 2yr colleges. 

PTI Involvement
We’ve been funding our PTI and have collaborated with them since SIG 1. We focused SIG 2 on progress monitoring. If teachers are doing good instruction they need to communicate this effectively to the parents using the data. We offered progress monitoring data training for teachers across the state. The parent center developed excellent training materials. They offer IEP clinics - on determination, collecting the data, and reporting it. 
Critical Features for Teacher Quality
· Teacher certification
· Providing seed money

· Getting legislature involved to make instructional changes
· If you have glut of a grade level teachers give the parents the information that their child won’t get a job.

Howie Knoff, AR: The number one way to influence university programs is through the  national accreditation program approval process. New teachers not only need content knowledge they also must have skills in data based problem solving and consultation interventions. 
Norma Lynch, IA: We developed a Pedagogy and Consultative Model to move into the IHEs. In terms of teacher prep, we enhanced the collaborative competency. This model is now utilized in TAG and ELL. We used the SIG project connections and used CTQ funding to scale-up this model. 
Kerry Haag, KS: The most successful programs are those in which SEA, LEA, and IHEs are all at the table. 

LW: Do you put your money into in-service or pre-service efforts?

Cheryl Lang, OK: We gather the district leaders in looking at what are the needs and how do we fill them? Seed SIG dollars to convene a consortium of IHEs in 2000. The SIG also funded an evaluation survey that was disseminated to all the participating IHE graduates. The survey purpose was to determine what new graduates perceive of the teacher prep program. After two years out, the teachers were saying that they were not very well prepared. Now the universities fund the continuation the surveys.
LW: It’s important to look at the colleges that are producing the most teachers and not necessarily the flagship research universities that are not producing the bulk of the teachers. How about grow-your own programs?
Kathy Cox, IL: On our first SIG we did have an initiative for paraprofessionals and general education ‘grow your own’ program.  
Norma Lynch, IA: We targeted sites where the teachers would stay in the area where they were employed and we focused on minority populations. We provided funded to meet any barrier that arose. Three years is not enough time for paras to complete the program when they have families. It’s a long term systemic process and you don’t have much data to report out for the amount of money invested.
Kerry Haag, KS: Our para program was locally designed within the area. The LEAs and local colleges organized a consortium. This was a complex orchestrated effort initially. 
LW: Vermont’s SIG I focused on placing 3-5 speech/language specialists in the state high needs areas. Their first cohort ended up being hired by wealthy districts that paid their “service obligation” payback tuition. The second cohort was required to sign an agreement to work in a high needs district. For Idaho’s SIG most of the participants of the para program never attended college.  When paras finished the first term, they received a letter from the university president. New York Accreditation is tied to credential program. Southern Connecticut U: they funded a .25 FTE faculty to audit the entire department of education’s syllabi. The science courses with lab curriculum were revised to include strategies for teaching the subjects.
Kerry Haag, KS: The new teach grant ($375 mil) that will be available to undergraduates $8,000, and $4,000 for graduate for math, science, and ESL. It will be made available in July ’08.

LW: OSEP ran a competition for IHE restructuring grants of $100,000 for 4-5 years for high incidence personnel prep programs. Not as many applications as expected were received and the plan is to run another competition this year. 
Teacher Retention Discussion

Presenter: Abbie Felder, Alabama
There is much research showing effective teachers are credentialed and have been teaching a number of years. Retention is a huge issue in Alabama. Retention has moved from a SIG initiative to a statewide initiative.

An induction program that supports coaching is critical. Gaining Expertise through teacher mentoring. We organized a education teacher quality taskforce – educators, parents, IHEs. We took the findings, evaluation data of the first two SIGs and presented it to the state committee of teacher retention. 
By reviewing the data we found we have more leavers than entrants. Teachers go to Florida and Georgia. We have a retention problem, particularly in rural areas. In the last 10 years we’ve lost 677,000 teachers to retirement and 2.12 million non-retiree teachers. Turnover costs $7.3 billion a year.  Check these figures please
What were the reasons teachers left? From our research the top four reasons why teachers are leaving are lack of advancement opportunities, inadequate resources, poor working conditions, and heavy workloads.
Management
We appointed one person as a mentor to the new teachers at the district level. The mentors are trained on one curriculum. They needed to be experienced and strong leaders. The legislature approved $5 mil to the Alabama Teacher Mentoring program.

Q - Have you had discussions about definition of a new teachers? 
A – Yes. A new teacher is defined as being in the profession 2 years or less. 

Kerry Haag, KS: New teacher is one with 0 years of experience. So general education teachers who become Sped teachers are not considered new teachers. 

Q - Does your program align content area/grade level of mentor to the mentee? 

A - Yes, but not a one-to-one relationship. We have collaborative team mentors – one to mentor content area and one to mentor facilities/logistics support. 
Fran Warkomski, PA: In Pennsylvania, All new teachers get a mentor for the first two years. 

Q – How did you address fidelity of implementation of the mentoring?
A - The training piece is the same for everyone. The next step is to look at fidelity. 

LW: Bug in Ear is an inexpensive method of virtual coaching. Marcie Rock, University of Alabama, developed an online mentoring program using Skype (free internet audio & video), blue tooth earpiece, and a computer video camera. University of Kansas offers online training modules. We need to think about future technology uses for developing innovations. OSEP would support programs testing these types of approaches.
Norma Lynch, IA: Online technology could be used for assessments, fidelity training, etc.
Ohio is implementing a small Collaborative Language Literacy Instructional Project (CLLIP). The project occurs in southeastern area of Ohio. Speech/language pathologists use video after initial instruction. Kathy Snow, Welsh was the evaluator. Parents were brought in with the kids. The reading scores for 3rd grade improved. The math scores increased too. Students with disabilities learned at the same. CLLIP, Director is Dan Pallante. Website:  http://www.gse.harvard.edu/~pild/cllip/
Abbie, AL: We need to re-think what a mentor/mentee relationship looks like. The traditional view of mentor/mentee doesn’t necessarily work for this newer generation. We must change how we are teaching to meet the needs of this newer generation. 
Kerry Haag, KS: At a IHE sub meeting with local school districts. Districts and IHEs are seeing retirees coming back as paraprofessionals in sped classrooms. If states are focused on recruiting paraprofessionals, look at retirees.
MD: It’s important to consider the low ceiling in what a retiree can come back and earn. 

KS/IA: Our states are attempting to change legislation for the retiree limits on coming back to the workforce. 

PA/MI: A work around is to contract out with these past teachers, rather than hire them as employees.
LW: Has anyone else done a leaver study?
IA: We tracked movers, leavers, stayers. We did a six year study. Leavers quit, died or moved. Lost 20% sped teachers and not getting enough new ones. All of ours is based on attrition. From a qualitative study for movers and stayers. (Spence study). What’s most important? What you did get the most and the least? The workload wasn’t the biggest issue. The two most important factors were collegial support and respect, and opportunities of advancement.
AL: We developed a Teaching and Learning Survey. Our teachers moving to other areas or other schools. 

Q - How do you change the school environment?

KS: We’re approaching it from a PD framework for mentors/mentees, which includes an administrative component for principals. All the retention data is collected via online database that they can access anytime.
Q - Does anyone have research on maximum number of years a teacher should stay? 
Has anyone funded anything related to teacher advancement? Master teachers?

KS: We’ve used SIG funds to support a field-based consultant network. We groomed experienced teachers to be consultants for sped teachers. We buy-out their time as teachers and they are given PD. They have also served as practicum advisors. They get recognition and participate in networking. 
GA: Has a similar designation called the Mentor Teacher. 
Q - Are you using SIGs to buy IHE faculty? 

AL: We’re piloting something this year with two universities.  

Q - Do you see a difference between IHE mentors or Master Teacher Mentors?

MI: In the IHE administrative area they are hiring a lot of adjunct positions. We need to look at the business/industry and military to re-tool them to do management and administration. 

Literacy Discussion

Presenter: Julia Causey, Georgia
LW: The literacy initiatives that have had impact were linked to reading first. There are more linkages to universities with knowledge of literacy. 
Julia Causey, GA: 

Goal of SPDG was an expansion of Reading First from the first SIG. There were bureaus initiated across the state. The results from the previous SIG demonstrated improvement for students with disabilities. Increased emphasis SW in gen ed classrooms and cross-training within DOE to better connect TA.
We also looked at low incidence disabilities. Kathy Halland from University of GA. There’s a big assistive technology piece. Our partners are Georgia State, UofG. 
Content Implementation
· Piloting:  it’s important to involve other people who provide ideas on doing something in a different way that can enhance the program.

· Parent involvement: We created a Parent Mentor Partnership, increased family community partnerships, and coordinated 25 community navigation teams. Reading has improved due to the work of the parent mentors. They looked at each district/community individually to decide how to best go about improving reading achievement. We also initiated C.A.F.E: Circles of Adults Focusing on Education, and developed materials on how to involve families.
· Cultural Needs: Parent Bilingual Outreach liaison [Patricia Davalos] first began English classes for parents and incorporated special education language into the lessons. 
· Focused Monitoring: Parents see the impact their support has. 

Management

· Reading first didn’t need our money, but rather our collaborative relationship. 

· Sites identification: we looked equitable distribution issues

· We used what was in place, used resources set-up in state structure, trained experts in various topics, (lessons learned), and used Texas ‘struggling reader’’ materials.
· Appointed a SIG staff contact w/Reading First

Evaluation

· Constant tweaking (ex. need for support in data driven instruction)

· SIG supported DOE literacy coaches worked with teachers on data, interventions, etc.

· GA’s eval data demonstrated improved reading which resulted in Individual school changing their level of improvement status.

Sustainability

· Give it away – We established partnership with Reading First so that as they built resources SWD included.

· General ed acceptance

· Enable the resources (GLRS sped resource centers keepers of the data)
· Continued networking within DOE and agencies

LW: Do other states have resource centers?
MS, MO, IA, MI, have regional TA Centers. 
LW: A number of state SIGs developed TA centers (examples North Carolina and South Dakota). Does anyone else use parents intensively as Georgia does?
Ohio is.
LW: How are you doing reading first?
Kathy Cox, IL: Training materials were developed by reading first for IL. We’re expanding cross collaboration. 
Brett Bollinger, IN: We share resources with reading first. We also have regional centers partially funded by the states and local districts fund them too. We use the reading first network. 
Kerry Haag, KS: We’re using the reading first schools to move into the multi-tiered intervention.
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