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RTI

Presenter: Tom Manthey, Virginia
The state of Virginia has been involved with middle school RTI for the last two SIGs (5-6 years). We’ve been implementing a secondary RTI initiative called, the Content Literacy Continuum. We looked at the performance gaps and then asked 5 questions about literacy supports currently in place [See slide titled, ‘5 questions]. If you don’t have the literacy skills you can’t understand the content. You’ll need 2.5 yrs of progress each year if you are functioning at 5th grade level while in 8th grade. 
There are five levels of Continuum of Literacy Instruction:  (see slide #10, 5 levels). 

CLC initiative involved the following: 
· Demonstration Sites: We have two sites - one is urban/diverse and one is large suburban site.
· Professional Developers in pre-service
· We’ve developed the state network

· Disseminate Support materials

· Policy Reform 

Our new Virginia SPDG – we’re scaling us what we did in the previous SIG for middle school to high school, and rural school districts. We will support districts replicating what is occurring in the demonstration sites. 

Parent Involvement. We are educating a group of parents and the students on the CLC and then assist them to present the information at the PTA and other parent meetings. We’ll continue the pre-service piece and we’ll partner with IHEs at the demo sites. 

The big driving forces are partnerships and deep alignment. Alignment of how they do business in the various divisions of the schools, districts, and the state. It’s important to share the credit, to celebrate all the efforts of the program. 
Management
· Identify the sites we developed a selection panel made up of IHE, DOE, parent. 

· Staffing/resource allocation – our eight regional T/TACS , housed at IHE are funded by Part B, they provide TA to any school division. 
· There are a core group of coaches with the SIM. On-going coaching is critical. The major challenge is staffing the various roles. We have a CADRE: DOE, T/TACS, and U of Kansas. 

Implementation
· Pilot stage to scaling up- the focus is on leadership mechanisms and fidelity. 
· Continued challenge to staff the professional developers 
· Developed an implementation guide (PRODUCT), 
· Coaching, expertise (administrators from sites well versed with the project). 
Evaluation

· Aligned it with the SPP

· Providing outcome on 9th grade retention, teacher retention. 
Sustainability

· Statewide network of professional developers & coaches (in-service & pre-service)

· Training/Technical Assistance Centers (T/TAC) 

· Guides for school & division level implementation

· Developing leaders, coaches & other staff

· Policy development

· Establishing a coaching protocol

· Alignment 

· Guide districts to plan for sustainability

· District level coaches & professional developers

· Support districts to implement the initiative

· $$$    ???

DISCUSSION

LW: How do you identify demonstration sites? 
Peggy O’Reilly, NJ:  We choose lowest performing schools. We look at where have students with disabilities been educated? 

Joanne Nicholls, CNMI: We look at lowest performing schools. We have three schools – elementary, middle, and secondary. We’re following attendance model.
Wilma Jozwiak, NY: We’re identifying low performing districts on SPP indicators. We’re looking for districts with effective EBP to support so other similar districts can see the results
David Smith, MI: We’ve gone to existing districts at the intermediate level. We select them via an informal networking process.  Not to build another network but to work with existing networks. We’re training trainers and pairing with IHE to do data collection. 
Pat Mueller, NH/VT: We send out a Request for Application to districts and schools. They will need to complete readiness assessments for RTI literacy component and PBS. We have 61 districts. We are focused on building regional capacity for both sped and gen ed. 

Sue Davis, NC: We have 115 districts we set up 5 pilot sites. We conducted a one-year training. Then, we initiated an application process. We allowed districts to choose schools. Most of them chose one high performing and one low performing. 
Sharon DeFur, VA:  IHE and local school district collaboration. Our first SIG, we sent out an RFP for high need schools and they were required to collaborate with IHEs. We then moved to highly qualified. 
LW: What are your strategies for involving uninterested sites who could benefit with the program?
Wilma Jozwiak, NY: What we came to believe is that some districts systemic infrastructure issues are so severe that they cannot succeed in these programs. We fail to discover who is being benefited from what exists in a site. 
Laura Snyder, NC: At a low performing school we did a site monitoring visit. We made a link from the visit to work with us. We provided resources after the site had been identified. 

Angela Brown, DC: We started from the bottom up. Our schools were excited to join us because it started at the classroom level. Exit of expertise is quite high. Our districts suffer from high turnover at the school and district level. 

Matt Guigno, NY: We’re trying not to be a Sped silo. Do you have to be cautious about intervention strategies? If so, the ability to work in a collegial way with other divisions is important. 
Sharon Defur, VA: We are seeing a more collaborative work environment within the DOE. We need to be consistent and have all the stakeholders involved right from the beginning planning stages. 

John Dyson, RI: We have a Teacher Support Team (gen educators) they support one another with instructional strategies. RtI has encompassed ELA, math, and PBS. Use the existing RTI team to encompass the other initiatives to eliminate creating new teams. 
Renee Scott, KY: Aligning instruments/tools that combine all the initiatives to limit sites. We’re not entering schools already running multiple programs. 

Kathy Strunk, TN: Part of the expertise of the consultants is to discuss initiatives. As far as scale-up, we selected sites based on reading first. We’ve used existing infrastructure of the state TA centers. Training and pre-service to the schools involve sped/gen/parent teams. Using PTI to train other parent advocacy groups. 
LW: How do you know that implementation is occurring with Fidelity?

Kathy Strunk, TN: We begin with process data then ask, What did you do with the training? What happened as a result of the training? What are the student outcomes?

David Smith, MI: What we’re finding in Michigan is that we must look at what are the critical features of these multi-initiatives so that they can be sustained. 
Wilma Jozwiak, NY: In evaluation, we need to look who added the value.
Linda Tarmy, MA: We participate in programs in other areas of our department so we’re less about a stand alone project but more of a partner. 
LW: Any examples of involving an IHE in a RTI project?
Pat Mueller, VT? In our Speech Language Pathology project we began the project working with University of Vermont and after it’s completion the program moved into our 2 year colleges.  

Matt Guigno, NY: We fund a statewide Higher Ed Support Center. [http://www.systemschange.syr.edu/hesc/ ]. Currently, there are 72 collegiate members (state, city, independent colleges). We have infrastructure and membership for IHE. The university supplies technical support to the low performing schools. All students must split their internships with high and low performing schools. 

Highly Qualified Teacher
Presenter: John Dyson, Rhode Island
jdyson@ric.edu -  www. Sherlockcenter.org  - www.ride.ri.gov

Management

· Need to be strategic about who to invite – invite leadership and do-ers staff. Stakeholder partnerships were developed in three SIG focus areas – higher education, research to practice and leadership development. We hired a jointly funded gen ed/sped full-time FTE person in elementary school. The goal is to influence the curriculum instruction. We leveraged SIG dollars to get more $$ from DOE to hire another FTE in the secondary level.

· We did an Assest/Initiative Inventory – to coordinate an align efforts. Then we looked at how the SIG fit into it. The reauthorization of NCLB and ESEA required adjustments. We needed to educate ourselves on it and then support the lead DOE departments. 
· Site Identification: Chose sites with the least amount of resources, high poverty schools, largest number of students performing below state standards, largest number of teachers not HQ.

Implementation/Scaling up

· RI Legislative and Board of Regents Supports (article 31 funds dedicated to professional development)

· Teachers develop their own plans for recertification every 5 years (I-plans).

· Challenge: Middle/Secondary certification. We initiated Co-teaching. It didn’t work, Sped teachers felt like teacher assistants. We’re redefining the role of Sped teachers and co-teaching.

· Mentoring program for Sped Directors

· Developed forums for parents

Evaluation 
· Connect to OSEP Long-Term Performance Goals, Measures & Target Areas

· Connect to State Performance Plan Indicators

· Utilize Available and Easily Accessible State and Local Data Sources

· Develop Effective & Efficient Data Collection Methods

· Build in Cost Effectiveness Measures

· School support System: We give money to fix what’s not working.
· Surveys (i.e. 1st year and teacher prep candidates, workshop/TA satisfaction, etc.)
Sustainability

· Embed in Legislation or State Regulation

· Provide Widespread Initial and Ongoing TA & Support

· Implement Ongoing Monitoring Activities (surveys, on-site visits, data reporting requirements & district/school report cards)

· Provide Mechanisms for State Intervention (targeted/mandatory TA, staff reassignment and redirection of funds)

· Make Implementation Effective, Efficient and Meaningful

DISCUSSION

LW: What percentage of your new teachers are educated in your state?

NC: Less than 50%

KY & NY: most 
MD: 60%
LW: Who has an innovative approach to HQT? 

State: We also need to look at what teachers are getting certified in and where do they want to teach? 
State: We provide intensive teacher institutes: math, science, and bilingual areas.  Teaching fellows program for second career people. 
Sharon Defur, VA: Department of education convened content academies using SIG money. Funded IHE and LEA HQ partnerships. 
LW: Has anyone tracked the outcomes? CA has done something interesting. They have county boards with teacher preparation programs. Contact Janet Canning for more information: JCanning@cde.ca.gov Their programs have influenced the IHEs. 

Renee Scott, KY: Kentucky State University began an online Sped certification program. We connected them to Monarch Center, a cultural responsive center. It took two years to be fully approved program. We now have ‘Culture pearls’ participants who have been teaching in low performing economically poor urban schools. In SIG 2 we invested $289,000/year. Phase 1 was initial implementation, SIG 2 will be scaling up their efforts. 
LW: What other some Alternate Route Programs?
Peggy O’Reilly, NJ: Restructuring of gen/sped certification programs. We funded planning meetings with IHE in gen/sped faculty. They began co-teaching. We gave each IHE $40,000 for planning time to review coursework and collaborate to develop alternate certification program in urban schools and recruit people from the communities. Some did online courses and some did long weekends. 
Dana Colon, CT: Recruitment of paraprofessionals in urban areas – using SPP and achievement data (disproportionality). Initial application process had low numbers. Rolling out one district per year. So far, our first cohort have completed the program.
Matt Giugno, NY: Para-professionals have challenges in completing coursework. The biggest issue for the IHE is the need to provide greater support and resources. Another issue is ESL participants.
LW: Idaho has an interesting para project. They look at paras in three categories. 1) Some get additional training; 2) Some get an Associate Degree; 3) And some a 4-year degree and certification. They  get a personal call/letter from the President of the University after finishing their first term. Encouragement is necessary for these groups.
Renee Scott, KY: Involving parents of students for disabilities. We’re developing modules for both.
Sharon West, MD: We have partnerships with IHEs and districts for participants to receive dual certification. Amount of funding varies from site to site. We fund the tuition. Participants are required to sign an agreement to teach in Maryland for three years.  
Amy Jenks, NH: Participants in our program are getting on-going support and taking the courses for teaching VI. 

Retention

Presenter: Matt Guigno, New York

New York is 70% urban and 30% rural. We looked at the fiscal element of recruitment and retaining the teachers. New York has a problem with retention particularly in the five bureaus of New York City. In 1999/2000 when the standards changed, NY changed it’s state standards which resulted in changes to the teacher prep programs. We found shortages in secondary, math and science. We developed a book, “Keeping Quality Teachers”.  You can download the document using the following link: 

http://www.systemschange.syr.edu/uploaded/KeepingQualityTeachers.pdf
Factors to consider with Retention
· Improving working conditions

· The role of strong leadership/administrators
· Induction and Mentoring Programs that work
· Promoting linkages partnerships between schools and IHE’s.

New York Teaching Fellow began in 2000. Most of the participants are career changers. It’s brought 11000 new teachers in high need areas with retention rate of 80%. Total number of teachers in NYC – 110,000. They get 20,000 applicants a year and they take 2,000. They go for people connected to the community. This program requires one year of mentoring for all new teachers. There is no money to fund this requirement. We don’t have protocols for the frequency and amount of time for the mentoring. 

We developed a DVD marketing video. The original goal for the DVD was to encourage people to go into teaching. To give us a tool for schools and for professional development needs. It cost $60,000 to produce the DVD. We had producer, camera and sound person. We can encourage IHE programs to show the DVDs, but we have no way to monitor how they use it. Production took 2.5 years (2005-07) and it follows three new NYC teachers. We will broadcast on nine stations across New York. We looked at elements of teacher retention (new teachers, traditional and alternate route paths and NYC). We conducted Interviews with teachers, administrators, and IHEs. The DVD will be free to use for other states. 
[DVD was shown during the meeting]

[Contact Matt Giugno for a copy MGIUGNO@MAIL.NYSED.GOV ]

DISCUSSION

LW: Who else is doing retention with their SIGS?
Linda Tarmy, MA: Were starting an online academy. Participants will take the courses to more effectively teach the content. The technology setup cost $30,000 for course development and $35,000 for teaching. We ask participants to align themselves with a University. The first cohort of 90 people. We started with our SPP high need districts. The faculty of our courses cover ICI (transition) andCAST (EDL).
Renee Scott KY: The main reason for teacher leavers is lack of support. The SIG is funding mentoring support for the first 3 to 5 years for a new teacher. Our next step is get this on the legislative agenda. 
Janet Sloan, PA: Our SIG will recruit leaders - Sped directors – for the first time. This new SIG will fund mentoring for teachers and online or face-to-face support for Sped leaders. We spend $35,000 per mentor per year. We’re looking at sustaining this after the program is over. The schools are getting incentives for release time to attend the conferences. 

Joanne Nicholls, CNMI: We’re using the troops to teachers programs. These participants don’t have college degrees and most are men. 
Sharon West, MD: Maryland continues it troops to teachers programs. We’re using Teacher to Teacher [teachertoteacher.com]. The locals are getting good feedback for using this. We’re looking into solidifying a mentor/coaching program. On our next SIG we’re developing an online portal – teacher tracking program for certification purposes. Users can see what they still need to be qualified and certified. We’re doing surveys with our mentors to develop our model mentoring programs. The quality of mentors is key. Our mentors are typically retired teachers. The mentors are given a stipend of $40 per hour. All IEPs will need to be done online using the same format. Maryland’s online IEP tool links users to curriculum strategies for the goals and objectives section of the IEP. At next Project Directors meeting we hope to present this tool. We don’t have a mechanism to track every IEP. Twelve of our 24 districts use outside vendors. These sites have paper copies of these strategies/tools. 
We’ve created a user guide and a process guide while completing an Online  IEP (shown during SIG Marketplace). John Hopkins assisted us in developing these. We’re able to enter SPP indicator data. There’s a process guide wizard and a goal wizard and accommodation wizard. It’s only compliant as the person using it and how it is completed. We have workgroups involving 35 people from various stakeholders to modify and enhance the documents. We’re receiving feedback from parents that the IEPs are more accurately written in describing their children and their needs. We’ve asked for a local district commitment for the training infrastructure of the IEP tool. All of the support questions need to go to our local administrators. We’ve separated out tool issues -- those are funneled to CTE. There are areas which identify behavior assessments. And users are guided in how to complete the behavior issues. It records historical IEPs. You can track goals across years. This IEP tool will link to Maryland’s Supersite, Portal. 

David Smith, MI: Michigan has been working the content for middle school mathematics. We are scaling up using an online DOE mentoring program. We have done training of trainers. It’s in the early stages of this mentoring program.

LW: Any work in supporting teaching in non-accessible areas?

Kathy Strunk, TN: We are using differentiated pay scale for the nonaccessible areas. 

LW: Bug in Ear is an in-expensive method of virtual coaching. Marcie Rock, University of Alabama, developed an online mentoring program using Skype (free internet audio & video), blue tooth earpiece, and a computer video camera. We need to think about future technology uses for developing innovations. OSEP would support programs testing these types of approaches.

LW: Based on a five year study in Kentucky, the critical factors for Sped teacher leavers is lack of mentoring support and working conditions. 
David Smith, MI: A Central Michigan University study found some people went into Special Education as a strategy to access public education and as soon as they get enough seniority they left Sped to teach Gen ed. 

LW: When California changed the ceiling for class size from 28 to 22 for grades 1-3. They had to hire teachers and they got them from grades 4-6. And then they had shortage in grades 4-6, and they filled this shortage through SPED teachers. Then they needed more teacher prep programs in Sped.
Jennifer Doolittle, OSEP: How are people addressing Professional Development Classroom Management as it impacts retention. It would be interesting to see how behavior piece impacts teacher retention. This would be an interesting study. It would be interesting to link behavior data to teacher retention.
Literacy

Presenter: Laura Snyder, North Carolina

North Carolina’s Reading Project is on the move. We have an annual SIG celebration and we select a theme song. This year our song is “Ain’t no stopping us now.” We’re in our second SIG, titled SIP II. We did an extensive review of the literature. We selected demo sites. We provide structured statewide training. We have annual reviews. We conduct fidelity observations. 
We selected six demonstration centers in each geographical region of the state, which includes elementary, middle and secondary. We have a total of 72 LEA sites involved in our SIP Reading project. The LEA sites receive $10,000 each year. They spend it on substitutes, travel to attend trainings, and materials/books. We built a strong network to offer support at no-cost. We work hard on building relationships and link SIP work with SPP other state initiatives. 
Implementation
· We’ve moved from six to 72 sites. We had to turn down 14 LEAs due to a lack of support. LEAs apply to participate in the program, they are required to develop a five year plan on training needs, administrator support, and fidelity checks.  
· We’ve devoted much planning time in the training protocols and hiring effective trainers. The trainers live in the region where they provide training. The training provided is a 30 hour course along with additional EBP trainings – DIEBELS, direct instruction, etc. 
· We’ve hired literacy consultants who play a key role in building relationships.  
Evaluation

We have made gains of 11 sites moving to at or above grade level in the 2007 year. To see outcomes for the reading project review slides 10-12. 

Sustainability
· We created a development review document. 
· We provide a Fidelity of Implementation checklist for each of the EBP implemented. For those implementing with fidelity showed gains of 10.7%, while those who weren’t only showed gains of 2.0%. We have three fidelity checks for every classroom implementing the program.  
· Spring Celebration: We do a 1.5 days for math and 1.5 days for reading. The LEAs do the presentations. If you’d like to join this event, contact Laura and she’ll add you to the participant list. At our last Spring Celebration a regional group wrote the following song about reading instruction to the tune of “I’d like to teach the world to read.” 

· Our website: www.ncsip.org
· IHE Preservice Partnerships: A Sped faculty person at Mars Hill trained a cohort on reading foundations. We received positive feedback from districts who hired this cohort of new teachers.
· The way we wrote the grant required sites use EBP. We provided a menu of EBP from which to choose. We have consultants trained in the various EBP. EB programs are selected based on the needs of the site.  
DISCUSSION

Q - How do you address very specific needs of literacy? 

A - In the training, there is focus on assessment of needs and the strategies and interventions to address the needs. 
Q – 1) What grades are you working with? 2)What is your common measure to show your gains? 3) Is this a replacement program or a supplement? 
A - We’re collecting data on third through eighth grades and we’re just beginning data collection for high school. We are also beginning an early childhood initiative. 2) We are using the North Carolina end of year reading test. 3) It varies on grade level. 
Q - For the SIG program the unit of measure for fidelity is schools. How many schools in NC are implementing these programs with fidelity? 
A - The data is available we just haven’t tracked it yet.

Other Fidelity Measures?

NJ: We look at the data of progress using site walk throughs for fidelity. 
TN: We have a page on fidelity for RTI model. Next we’re looking at is tier 3.
VA: Coaches have checks. PD teachers have checks as well. 

