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1.  Overview:  Project ACHIEVE and its Positive Behavioral 

Self-Management System

Project ACHIEVE is an innovative school reform and school effectiveness program that has been implemented in schools and school districts across the country since 1990.  To date, one or more of its components have been presented to almost 1,500 schools in over 40 states—with the schools ranging from urban to suburban to rural, and from the lowest performing to the highest performing schools in the nation.


Project ACHIEVE’s ultimate goal is to help design and implement effective school and schooling processes to maximize the academic and social/emotional/behavioral progress and achievement of all students.  Project ACHIEVE has also helped schools to implement effective and efficient problem-solving and strategic intervention processes for students with academic and behavioral difficulties, while improving the staff’s professional development and effective instruction interactions, and increasing the quality of parent (and community) involvement and engagement.  In all, Project ACHIEVE helps schools, communities, and families to develop, strengthen, reinforce, and solidify children and adolescents’ resilience, protective, and effective self-management skills such that they are more able to resist unhealthy and maladaptive behavior patterns. 


Project ACHIEVE’s school-wide Positive Behavioral Self-Management System (PBSS) is a whole school approach that involves students, staff, administration, and parents to build and reinforce (a) students’ interpersonal, problem-solving, and conflict resolution skills and interactions; (b) positive, safe, supportive, and consistent school climates and settings; and (c) school and district capacity such that the entire process becomes an inherent part of the system and its ongoing district/school improvement process.  Thus, “Self-Management” occurs at three levels:  student, staff and school, and system/district.

Relative to outcomes, positive behavioral support systems have been shown to increase (a) schools’ positive climates, (b) staffs’ ability to successfully maintain and teach more students in regular classroom settings, and (c) students’ academic engagement and social and academic success.  The integrated community- and school-based mental health services that are provided for “intensive need” students have been shown to increase the effectiveness and efficiency of treatments and services needed by these students, and to increase levels of behavioral and therapeutic success for these students and their families.  


Describing Project ACHIEVE’s PBSS Components.   Project ACHIEVE’s school-wide Positive Behavioral Self-Management System (PBSS; see diagram below), especially integrates four of Project ACHIEVE’s seven components (i.e., Strategic Planning and Organizational Development, Evaluation and Accountability, Functional Assessment and Problem-Solving, and Behavioral Assessment and Intervention).  It also focuses on implementing the primary, secondary, and tertiary strategies and interventions needed to sustain positive and safe school environments (Dwyer & Osher, 2000; Dwyer, Osher, & Warger, 1998; Knoff, 2000).  The first two components organize and evaluate services at the primary, secondary, and tertiary levels; while the latter two components are used primarily at the latter two levels when primary prevention is not successful and differentiated strategies are needed.

The Strategic Planning and Organizational Analysis and Development Component uses systematic strategic planning to assess targeted facets of the organization; to identify organizational strengths, weaknesses, opportunities, and threats; to generate specific programmatic objectives and action plans; and to coordinate evaluation procedures that measure goal progress and attainment (Knoff, 2002a).  The Formative and Summative Evaluation and Accountability Component focuses on collecting specific outcome data that validate various aspects of the school-wide improvement process, including consumer satisfaction and the time- and cost-effectiveness of the entire process.  It also provides formative evaluation feedback such that the project can be adapted at the building level with greater effectiveness and accountability.  

As noted, when students do not respond to primary prevention approaches, the Functional Assessment and Problem-Solving and Behavioral Assessment and Intervention components are used as part of a “Response-to-Intervention” process.  The Functional Assessment Component teaches staff, and especially the building’s Early/Pre-referral Intervention Team (which we call the SPRINT- School Prevention, Review, and Intervention Team) how to use a data-based, problem-solving process that uses a comprehensive functional assessment process to determine why student problems are occurring, then linking the results to strategic interventions (Knoff, 2002).  This then interfaces with the Behavioral Assessment and Intervention Component.  This component uses consultation and evidence-based interventions to address the behavioral and mental health needs of students involved in or clearly at risk for more significant internalizing or externalizing behaviors or their precursors.
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Within this latter component, examples of the intervention options include (Kazdin, 2000; Kerr & Nelson, 2002):  positive reinforcement schedules; extinction; stimulus control and cuing procedures; task analysis and backward chaining; positive approaches to reducing inappropriate behavior (e.g., DRO, DRI, and DRL strategies); response cost/bonus response cost; overcorrection—positive practice and restitutional; group contingency interventions; behavioral contracting; thought stopping approaches; self-awareness, self-instruction, self-monitoring, self-evaluation, and self-reinforcement approaches; emotional self-control approaches; and other behavior therapy-oriented approaches (e.g., relaxation, desensitization).  Critically, some of these interventions will be identified, implemented, and applied in the school, while others will be implemented in community-based mental health settings and transferred to the school.

Relative to “hands-on” implementation, at the primary prevention tier, three levels of self-management receive attention: (a) teaching students the self-management skills that they need relative to appropriate interpersonal, problem-solving, and conflict resolution interactions; (b) teaching school staff the self-management skills that they need to run positive, effective, and safe classrooms that reinforce student learning and behavioral growth; and (c) teaching the organizational, strategic planning, and articulation self-management skills that allow schools to continuously identify resources, build capacity, and independently sustain elements of this building-wide system.

At the secondary prevention tier, the SIG’s PBSS focuses on completing functional assessments leading to evidence-based and strategic behavioral interventions for students who (a) are demonstrating the precursor behaviors (e.g., bullying, aggression, anxiety, withdrawal) that are predictive of more serious concerns (e.g., harassment, verbal/physical aggression, suicide)—regardless of the age or grade level of the student; (b) are non-responsive to various primary prevention strategies; or (c) are involved in in- or out-of-school peer groups known to have histories of antisocial and/or violent behaviors.  Recognizing, however, that these circumstances often occur in ecological contexts, intervention activities here target (a) the students described above, (b) relevant student peer groups, (c) school staff, and (d) parents and community agencies as appropriate (see the diagram below for a more comprehensive view). 

Finally, at the tertiary prevention tier, the PBSS focuses predominantly on extending the functional assessment process toward implementing comprehensive, evidence-based interventions with intensive need students (e.g., those who are aggressive and violent or depressed and suicidal) using a wrap-around process that includes the home and, as available, school-based or community mental health services.  

Functionally, at the three tiers of prevention, there are six primary areas in Project ACHIEVE’s PBSS (see the diagram below)—the development of (a) student and staff skills, using the Stop & Think Social Skills Program (Knoff, 2001), that result in students demonstrating prosocial interpersonal, problem-solving, and conflict resolution skills; (b) teacher, grade-level, and building-wide accountability processes that provide students meaningful incentives and consequences that motivate their prosocial behavior; and (c) staff and
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administrative consistency such that student behavior is reinforced and responded to (when inappropriate) in a constant fashion.  These three components are guided by an established School Climate Team comprised of an administrator, pupil services personnel, general and special education teacher representatives, and select others.

Social Skills:  Implementation and Research.  The ultimate goal of a social skills program is to teach the interpersonal, problem-solving, and conflict resolution skills that students need relative to interpersonal, problem-solving, and conflict resolution interactions.  In a generic sense, then, students with good social skills are unlikely to engage in inappropriate internalizing or externalizing behaviors.  More specific to externalizing behaviors, however, good social skills can help students to (a) prevent, respond to, and/or de-escalate situations that might result in serious levels of aggression and/or violence.  Relative to research and practice (Bandura, 1977; Cartledge & Milburn, 1995; Goldstein, 1988; Knoff, 2000; Meichenbaum, 1977), an effective social skills program:  (a) is based on a social learning theory model that uses teaching, modeling, role-playing, providing performance feedback, and an active focus on the transfer of training across time, setting, people, places, and circumstances for instruction; (b) uses a core (universal) language that facilitates cognitive behavioral scripting and mediation, and conditions self-control and self-managed behavior; (c) is explicit and developmentally appropriate, yet flexible and adaptive to students’ individual language levels, cultures, maturational levels, and needs; (d) provides a defined, progressive, yet flexible, sequence of social skills that recognizes that some prerequisite skills must be mastered before more complex skills are taught; (e) employs an evidence-based pedagogical approach to instruction that sequences instruction, application, and teachable moments; (f) was designed for implementation by regular classroom teachers as the primary instructors; and (g) has been demonstrated to be acceptable, socially valid, and easily implemented with treatment integrity.

The evidence-based Stop & Think Social Skills Program was designed to address all of the above criteria.  Organized in four age- and developmentally-sensitive levels (from Preschool through Middle School), the Program is ready-made for a PBSS initiative.  At a primary prevention level, the Stop & Think Social Skills are taught to all students focusing on practical skills that help all students to be successful in most situations and settings.  Among these skills are:  Listening, Following Directions, Asking for Help, Ignoring Distractions, Dealing with Teasing, Accepting a Consequence, Dealing with an Accusation, Setting a Goal, and Understanding Your Own or Someone Else’s Feelings.


At the secondary and tertiary prevention levels, the Stop & Think Social Skills Program is used more strategically, and it is connected to other needed behavioral interventions, self-control and anger management strategies, and behavior therapy interventions.  For example, for situations where there is significant bullying and aggression, the social skills can be organized into strategic skill clusters (a) for aggressive and violent students:  Relationship skills (e.g., Asking for Help, Apologizing, Dealing with Peer Pressure), Emotional Control skills (e.g., Understanding your Feelings, Dealing with Anger, Avoiding Trouble), and Consequence/Response skills (e.g., Dealing with Fear, Failure, and Accusations) ; (b) for victims:  Prevention skills (e.g., Avoiding Trouble, Evaluating Yourself), Problem-Solving skills (e.g., Asking for Help, Dealing with Peer Pressure), and Protection skills (e.g., Dealing with Fear, Standing Up for Your Rights, and Walking away from a Fight); and (c) for peer on-lookers or by-standers:  Recognition skills (e.g., Understanding your Feelings, Evaluating Yourself), Response skills (e.g., , Being a Good Leader, Dealing with Peer Pressure), and Resolution skills (e.g., Problem Solving, Dealing with Consequences).

Accountability:  Implementation and Research.  Even when students have mastered their social skills, they still need to be motivated to use them.  And when the peer group (who says, “Be cool”) competes against teachers and other educators (who say, “Focus on school”), the importance of school-wide accountable approaches is apparent.  School accountability processes consist of meaningful incentives and consequences that motivate students to use their prosocial skills.  These processes are important because (a) socially skilled students still need motivation to use their skills, (b) some students (called performance deficit students) lack this motivation, and (c) some students are more reinforced by the outcomes of inappropriate behavior than appropriate behavior.

Project ACHIEVE’s PBSS component helps schools to establish and implement grade-level and building-wide accountability systems that include progressively tiered and developmentally-appropriate and meaningful incentives and consequences that motivate and reinforce students’ appropriate interactions.  This is accomplished by creating, formalizing, and implementing a “Behavioral Matrix” that establishes a set of behavioral standards and expectations for all students.  Created predominantly by staff and students, this matrix explicitly identifies, for all grade levels, behavioral expectations in the classroom and in other common areas of the school (connected with positive responses, incentives, and rewards), and different “intensities” levels of inappropriate student behavior (connected with negative responses, consequences, and interventions as needed).  Relative to the latter, Intensity I behaviors involve “routine” discipline problems that teachers handle with corrective prompts; Intensity II behaviors involve more challenging behaviors that teachers handle with prompts plus classroom-based consequences; Intensity III behaviors are more serious, usually involving office referrals and strategic intervention; and Intensity IV behaviors are the most serious, generally involving office-based consequences and intensive interventions.

Critically, because the behaviors at each intensity level are agreed upon by staff and taught and communicated to students, student behavior is evaluated against a set of explicit “standards” (rather than individually or capriciously by teachers or administrators), staff responses to both appropriate and inappropriate student behavior is more consistent and expected, and students know, in advance, what will occur for incidents of teasing through physical aggression.  All of this facilitates an atmosphere that reinforces student responsibility and self-management.

With the Behavioral Matrix as the primary school-wide accountability vehicle, a number of “evidence-based principles” (Kazdin, 2000; Kerr & Nelson, 2002) are fused into staff practice: (a) all students in the school experience five positive interactions (collectively, from adults, peers, or themselves) for every negative interaction; (b) students are largely motivated through positive, proactive, and incentive-oriented means; (c) when consequences are necessary, the mildest possible consequence needed to motivate students’ appropriate behavior is used; (d) consequences, not punishments, are used; (e) when consequences are over, students must still practice the previously-expected prosocial behavior at least three times under simulated conditions; (f) staff differentiate and respond strategically to skill-deficit versus performance-deficit students; and (g) staff recognize that incentives and consequences must remain stable because previous inconsistencies may have strengthened some students’ inappropriate behavior.

All students—at the primary, secondary, and tertiary levels—are held accountable to the Behavioral Matrix.  However, as students engage in Intensity III and IV behaviors, the need for functional assessment and strategic intervention becomes more apparent. 


Consistency:  Implementation and Research.  The Stop & Think skills, Behavioral Matrix, and related other accountability processes are necessary but not sufficient conditions for effective safe and self-managing schools.  Interdependently, staff need to teach, apply, and reinforce their social skills program and the implementation of meaningful incentives and consequences in a consistent manner.  Ultimately, this consistency reinforces the importance and need to use prosocial skills, and helps maintain the integrity of the accountability system in the students’ eyes.

Critically, consistency is more of a process than something that teachers explicitly teach (as in skills) or provide (as in incentives and consequences).  Thus, the PBSS addresses skill consistency by evaluating treatment and implementation integrity; accountability consistency through the development and continuous monitoring of the Behavioral Matrix; and staff consistency by establishing and empowering a School Climate Team, representative of the entire building, and focused on staff communication, collaboration, trust, commitment, and evaluation.  

However, consistency also necessarily involves the students, who contribute to a prosocial atmosphere of prevention and communicate a “no-tolerance” attitude for inappropriate peer behavior.  Thus, the PBSS helps schools create conscious and explicit values, expectations, norms, procedures, and interactions that prevent or respond to such behaviors as teasing, taunting, bullying, harassment, and aggression.  This is best done by involving different student clubs and organizations, along with a school-level “social marketing” approach that is geared toward positive student and staff interactions.

The last three primary areas in the SIG’s PBSS address more specialized school circumstances related to violence prevention and response.  They involve (d) a “special situations” process that analyzes setting-specific and peer-specific circumstances from an ecological perspective; (e) the provision of intensive intervention to the most-challenging and challenged students through functional assessments completed by the school’s SPRINT team (already discussed above); and (f) crisis intervention and response strategies and approaches as needed.  Areas (d) and (f) are generally supervised by the building School Climate Team.

Two types of “special situations” are used to prevent or address behavioral issues that transcend school settings and/or large groups of students:  setting-specific situations for the school, cafeteria, hallways, buses, and other common areas of the school, and student-specific situations for peer-mediated “events” that include teasing, taunting, bullying, harassment, and aggression.  In order to develop strategic interventions for these situations, School Climate Teams are taught to functionally analyze the ecology of these situations using the following domains:  (a) Student Characteristics, Issues, and Factors; (b) Teacher/Staff Characteristics, Issues, and Factors; (c) Environmental Characteristics, Issues, and Factors such as the physical plant and logistics within the specific setting; (d) Incentives and Consequences; and (e) Resources and Resource Utilization.  For student-specific special situations, analyses of Peer Group Characteristics, Issues, and Factors are added.  This is needed as many incidents that occur in the common areas of a school are often peer-mediated (e.g., Bosworth, Espelage, & Simon, 1999; Pellegrini, Bartini, & Brooks, 1999; Rigby, 2000), and thus, analyses and interventions necessarily involve the “perpetrators,” the “victims,” the “by-standing” peer group, and school staff.  Once again, functional assessment and linked intervention protocols are used throughout this process to maximize accuracy and impact.

The last area, crisis intervention and response, involves a needs assessment of each school relative to staff capacity to implement intervention procedures to stabilize affected settings during a crisis, and then to attend to the needs of “participants” after and in response to the crisis.  This involves using materials and approaches available from federal and other sources (e.g., Dwyer & Osher, 2000; Dwyer, Osher, & Warger, 1998; U.S. Office of Safe and Drug-Free Schools), along with the mentioned functional assessment to intervention approaches.

While research has addressed many of these PBSS components in a somewhat independent fashion, rarely have most of these factors been integrated into a unified multi-dimensional process.  As this process evolves, once again, three levels of self-management need to be addressed: (a) teaching children the self-management skills (at appropriate developmental levels) that they need for self-control and independent learning, (b) teaching school staff the self-management skills that they need to run positive, effective classrooms that result in student learning and behavioral growth, and (c) the self-management skills, at an organizational level, that allow a school to identify resources and build capacity such that it independently sustains a successful building-wide system of prevention, strategic intervention, and intensive needs services for all students and, especially, those with behavioral and/or mental health concerns.
2.  Implementation and Increasing District Capacity


The implementation of Project ACHIEVE’s Positive Behavioral Self-Management System requires enough trained and expert staff to provide (a) the needed in-service/professional development training; (b) the building- and classroom-based technical support and consultation such that the activities within the component are implemented with integrity and longevity; (c) the necessary capacity-building and supervision such that district and school personnel learn and master the component’s information and skills at an independent practice level; and (d) the data-base and data management infrastructure such that formative and summative data can be collected by involved schools to evaluate the impact and success of the initiative.  In order to accomplish this from a staff perspective, two district-level approaches to train and support the schools wishing to participate in this Project ACHIEVE component are recommended: the creation and deployment of a District-level Technical Support Team (TST) and their training through the use of a Training of Facilitators (TOF) model.

The Technical Support Team (TST) is usually comprised of district-level staff (supported by building-level staff) who are trained and skilled in four critical areas:  (a) the content of Project ACHIEVE’s Positive Behavioral Self-Management System component; (b) the delivery of that content through in-service or professional development workshops; (c) the implementation of the content relative to building- and classroom-based demonstration, supervision, and technical assistance; and (d) the ability to consult with schools at an organizational level such that their implementation of Project ACHIEVE’s Positive Behavioral Self-Management System is successful and more and more independent over time.  Typically, the individuals on the TST include staff development specialists or district-level supervisors, pupil services specialists (School-based consultants, school psychologists, counselors, instructional consultants, social workers), and building-based administrators and classroom teachers.  In forming the TST, it is important to recognize that TST members need to meet periodically across the school year (this will require release time and coverage for classroom teachers and some administrators), that they should have ongoing training and professional development/coordination activities organized on an annual basis, that their knowledge and implementation skills should be reassessed and “recertified” at prescribed times, and that TST should never lose more than one-third of its membership from one year to the next.


Ideally, TSTs are organized into training and technical assistance dyads involving a staff development or pupil services specialist paired with a building-based administrator or classroom teacher.  In this way, at least one member of each dyad can reflect a functional classroom perspective, while at least one member can reflect a more systemic-level of implementation knowledge and experience.  These dyads work together in a participating building at all levels of training and implementation.  Necessarily, all of these people need to be able to speak from experience.  That is why every person who wants to be a member of the TST must have (a) gone through Project ACHIEVE’s Social Skills, Discipline/Behavior Management, and School Safety training in at least one building; and (b) actually implemented its various activities (including teaching the Stop & Think Social Skills to a class of students—co-teaching with the classroom teacher, if necessary—for at least six months or ten skills) in a school period for an appropriate period of time.


The Training of Facilitators (TOF) model involves the intensive training of TST members in the in-service/professional development, building- and classroom-based technical support, consultation, supervision, and formative and summative evaluation services noted above.  Once again, in order to participate in a TOF, these individuals need to have three qualifications:  (a) sound working knowledge, successful differential experience, and mastery-level implementation skills in the component in which they will become expert; (b) the ability to provide exemplary in-service, building- and classroom-level technical assistance and consultation, and evaluation services to the schools that they serve; and (c) the interpersonal and professional strategic planning, organizational development, and staff motivation skills needed to facilitate short- and long-term change.  The first qualification comes, minimally, from participating in the building-level training and implementation of Project ACHIEVE’s Positive Behavioral Self-Management System.  The second qualification comes from knowledge, skill, and experience in adult learning and in-service/professional development training; and in organizational, group, and individual consultation processes in general and specifically in the school improvement components involved.  The third qualification comes from knowledge, skill, and experience in strategic planning and organizational change; but it also involves possessing and extending the development of good interpersonal, problem-solving, and conflict resolution skills.


Brief Overview of the TOF Process.  Once chosen for a TOF, the prospective trainer usually is paired with a dyad partner and together they are involved in four sequential activities:  (a) preparation such that the prerequisites above are met; (b) training in the delivery of the in-service and technical assistance facets of Project ACHIEVE’s Positive Behavioral Self-Management System; (c) observation of a “master trainer/consultant” in the actual implementation of the component with an actual school; and (d) systematic supervision such that the prospective trainer moves from a “mentored” to an “independent practice” level.  For a district new to Project ACHIEVE and the TOF process, this most often involves a systematic and sequential three-year training and implementation process that simultaneously trains a cohort of new buildings in this Project ACHIEVE component and the TST.

3.  A Step-by-Step Blueprint for School-Based Implementation of the PBSS


In Year 1 (Fall and Spring):  


Supported by the district’s Facilitators, the implementation of Project ACHIEVE’s school-wide Positive Behavioral Self-Management System (PBSS) proceeds using the following blueprint (PLEASE NOTE:  this is a flexible blueprint that is molded to the status and needs of the participating school and district, and is integrated in their school improvement process):
Prior to Formal Implementation and School Entry


1.  A school/district becomes interested in Project ACHIEVE and researches its goals, objectives, beliefs, components, activities, and outcomes.  This “research” (often by the School Improvement Team, although it might involve the entire staff) includes reading relevant sections of the Project ACHIEVE and related websites, talking with Project ACHIEVE’s Director, communicating with or visiting existing Project ACHIEVE schools, and voting (formally or informally, by consensus or by ballot) to apply into the Project ACHIEVE Partnership.



2.  A school “applies” to become a Project ACHIEVE school by completing the requested information forms which, in essence, demonstrates the building’s organizational readiness to successfully support and implement Project ACHIEVE.



3.  All available data are reviewed from the schools to include (if possible, from the upcoming and previous two school years) their school improvement plans, school reports cards and No Child Left Behind/accountability data, school discipline data, Pupil Service Team early intervention referrals and interventions, special education referrals and placements, other special education evaluation triggers (LRE, disproportionality, etc.), other critical parent and community information.




4.  Completion of an “asset analysis” (or SWOT analysis—strengths, weaknesses, opportunities, threats) in each building and for the Area.  This will include a Resource Analysis of existing staff, particularly as related to academic and behavioral intervention skills.




5.  Review of school’s committee structure (using the district’s Site-Based Management guidelines, if appropriate), establishing a building Discipline/School Climate Committee, reviewing the processes relative to the Prereferral (SPRINT) intervention/support team, and analyzing the functioning of grade level teams.




6.  Meeting with school administrators and then with the staff of all schools to discuss goals, objectives, activities, and anticipated outcomes.

Year 1, Semester 1

1.  Initially, the Project ACHIEVE Trainer or Facilitator works with the School Discipline/Climate Committee to help it identify its goals, activities, desired outcomes, and interactive processes.  Working with and through this Committee, grade-level teams and support staff begin: to prepare for the social skills process; to develop a school-wide accountability system for the students of expectations, incentives, and consequences; and to identify special building situations relative to challenging settings or student interactions.  Typically, the school-wide accountability system (the “Behavioral Matrix”) is developed first at the same time that staff read and discuss the social skills materials in preparation for the social skills in-service.

2.  The entire staff participates in a full-day in-service training to learn the building-wide implementation of the Stop & Think Social Skills Program.


3.  The instructional staff begins to implement and teach the social skills in their classroom for four to six weeks (Skills 1, 2, and 3), and “rolls out” the school-wide Behavioral Matrix.


4.  The entire staff participates in additional in-service training to debrief and extend the building-wide implementation of the Stop & Think Social Skills Program to new and more complex skills and situations; to learn critical elements of this component’s Student Accountability policies and procedures, including the building-wide application of an educative Time-Out process; and to learn how to apply Project ACHIEVE’s Special Situation Analysis to the previously-identified building-specific situations.


5.  Immediately following the second in-service, on-site technical assistance is available where the Project ACHIEVE Trainer or Facilitator provides a range of possible support activities:  demonstrates and videotapes sample social skill lessons in actual classrooms with staff observation; demonstrates and videotapes sample Time-Out processes in actual classrooms; observes teachers conducting social skill lessons in their classroom; observes teachers demonstrating the Time-Out process in their classrooms; meets with grade-level teams to discuss the social skills or Time-Out process or to address specific students’ more challenging behavior; meets with the building-level School Discipline Team to discuss implementation issues; meets with the Administrative Team to discuss implementation issues; meets with parent and/or community representatives to discuss building and extended community implementation and wrap-around.

6.  Concurrent with the PBSS activities above, the SPRINT team participates in an in-service on the Data-based Problem-Solving process and begins to practice these skills using a guided “Case Study” approach.


7.  At the end of the semester, formative evaluations are completed on the different facets of the PBSS so that needed strategic plans and activities can be organized.
Year 1, Semester 2

1.  From January through the remainder of the first year, the School Discipline/Climate Team continues to meet at least monthly to plan and evaluate PBSS activities and data.  At the grade-level team, teachers continue to implement, evaluate, and monitor the social skills, accountability, and consistency processes in their classrooms.  The School Discipline/Climate Team, meanwhile, continues to support and periodically review the classroom-, grade-level, and building-wide accountability system; collect evaluation data; to determine the need for additional social skills, time out, or behavioral intervention training for the staff; track the use of the Stop & Think process by secretaries, aides, cafeteria workers, and custodians; develop drafts of the building’s Prevention, Intervention, and Crisis Response plans and processes; and extend the Project’s training and implementation into home and community settings.

2.  In January, a third school-wide in-service is provided on the Data-based Problem-Solving process which teaches staff how to functionally and behaviorally analyze students who are not responding to the preventive aspects of the PBSS system and/or who are presenting with more resistant or challenging behavior.


Once this training has been completed, the grade-level teams meet at least monthly to functionally assess and problem solve more complex or resistant individual or group discipline problems.  This problem solving process becomes the “Grade-Level SPRINT” process, and each grade level is supported by having a pupil personnel specialists (e.g., the school psychologist, social worker, and/or school counselor) assigned to their team as a facilitator.


3.  Throughout Semester 2, additional on-site technical assistance days occur where the Project ACHIEVE Trainer or Facilitator engages in extensions of the activities above, and/or conducts booster sessions in any of the in-service areas already provided.


4.  At the end of the school year, the Project ACHIEVE Trainer or Facilitator helps the school to evaluate its progress to date and plan for immediate and articulated implementation of PBSS activities and outcomes relative to the very beginning of the next school year.


5.  As part of this articulation process, the SPRINT team reviews all available data (if possible, from the previous three school years) relative to early intervention referrals and interventions to the Team, special education referrals and placements, and other critical special education evaluation triggers (Least Restrictive Placements of students, disproportionality, etc.).  Results of these analyses are linked to strategic interventions to help address these needs or situations early and with increased success.

6.  In addition, an academic intervention and behavioral intervention audit is completed (if not done already) to determine the intervention skills of different staff in the building.  This is compiled as a Consultation Resource Directory—a list intervention consultants available to the school building.  

As part of this process, intervention gaps for the school are identified, and a strategic plan is developed such that one or more individuals in the school receive the training and supervision to become skilled in these “gap areas.” 

Year 1, Summer

During June at the end of Year 1, prospective new Facilitators participate in a four day Training of Facilitators where they learn how to (a) provide the in-service/professional development training needed in Project ACHIEVE’s Positive Behavioral Self-Management System and Functional Assessment and Problem-Solving and Behavioral Assessment and Intervention components; (b) implement the building- and classroom-based technical support and consultation such that the activities within the component are implemented with integrity and longevity; (c) integrate the necessary capacity-building and supervision such that school personnel learn and master the component’s information and skills at an independent practice level; and (d) coordinate and encourage the building’s independent use of a data management system such that formative and summative data are collected and evaluated by the school to determine the impact and success of the component activities.
Year 2

During the 2nd Year, the PBSS Blueprint emphasizes “institutionalizing” the consistent, school-wide implementation of the Stop & Think Social Skills, the use of the Behavioral Matrix, and the continued oversight of the entire PBSS process by the School Discipline/Climate Team.  This “institutionalization” also occurs relative to the SPRINT process, and the move toward preparing the school to implement more intensive behavioral interventions.  The 2nd Year of professional development training and on-site consultation and technical assistance for a school relative Project ACHIEVE’s Positive Behavioral Self-Management System typically proceeds in the following way:


1.  Booster sessions for all continuing staff occur at the beginning of the school year in the PBSS’s social skills, Time-Out, data-based problem solving, and other classroom-based components, skills, and activities.


2.  New (fast-track) training for all new staff in the Year 1 PBSS components of occurs— coordinated, typically, with a Year 1 start-up in a new school in the district.  This training includes concurrent mentoring by the Facilitator and the new staffperson’s grade-level Stop & Think Social Skills Team Leader in his/her own school.


3.  The entire staff participates in a full-day in-service workshop on more intensive behavioral interventions to apply and use with more challenging students who are only partially responding to the building-based social skills and accountability system.

4.  Immediately following the second full-day in-service, on-site technical assistance occurs, using actual student cases, to facilitate the implementation of these more intensive interventions for existing challenging students.

5.  During the Winter/Spring, teachers and administrators receive training and practice in how building staff will act to prevent and, as needed, respond to crisis situations.  Such situations might include:  weather-related disasters, student or staff accidents or deaths, student fights, shootings or other acts of violence on campus, etc.  Training at this point also involves briefings on how to handle situations involving home-based physical or sexual abuse, student harassment, student suicide threats, and other life crises.  Concurrent with this training is the identification of those contacts or resources within the school, district, and community for each of the situations discussed.


6.  During the Winter/Spring, the School Discipline/Climate Team should implement (if this has not yet occurred) a PBSS outreach program to parents, community agencies, and other community leaders and constituencies.  This outreach could involve training that extends the school’s PBSS, for example, to families, community-based social service and support agencies, day care or after-school care and weekend programs, to the faith community, or to the business community.  Or, this outreach might involve a community-wide collaborative effort to extend the PBSS to as many community-based and family settings and circumstances as possible.


Throughout the Year:


1.  Grade-level and School Discipline/Climate Team meetings, respectively, are being conducted monthly.  At this point (if not before), grade-level teams should be receiving a monthly report that gives them differentiated data as to how many discipline problems were referred to the Principal’s Office the previous month and during that same month for as many previous years as is available.  Using these data, the teams can begin to compare and contrast each year’s classes, to track their ongoing progress, and to “reality check” whether certain numbers of disciplinary problems are actually “in line” or higher or lower than expected.


As before, and using these data, grade-level teams also are using their meeting time to problem solve more complex or resistant individual or group discipline problems.  Once again, this problem solving process is guided by the data-based problem-solving process and SPRINT team personnel.

2.  The School Discipline/Climate Team, meanwhile, continues to implement, evaluate, and extend their activities in their prescribed areas:  helping to develop, implement, and periodically review the classroom-, grade-level, and building-wide accountability; to monitor the data management system; determining the need for additional social skills, time out, or behavioral intervention training for the staff; tracking the use of the Stop & Think process by secretaries, aides, cafeteria workers, and custodians; developing drafts of the building’s Prevention, Intervention, and Crisis Response plans and processes; and extending the Project’s training and implementation into home and community settings.  

3.  On-site technical assistance continues to build on and institutionalize the PBSS process through the Project ACHIEVE Trainer and/or Facilitator.


At the end of the school year, the Project ACHIEVE Trainer or Facilitator helps the school to evaluate its progress to date and plan for immediate and articulated implementation of PBSS activities and outcomes relative to the beginning of the next school year.  This is also done relative to the SPRINT process as was described in the Year 1 articulation activities above.
Year 2, Summer

During June at the end of Year 2, a Facilitators Summit is held to debrief the past school year, provide any additional training and/or mentoring, and to prepare the Facilitators for (largely) their independent implementation of Project ACHIEVE’s PBSS from this point on.

Year 3:  


During Year 3, in addition to providing ongoing technical assistance and consultation to participating schools, consultation services are largely directed to supervision and mentoring activities for the Facilitators as they work independently with their schools.
Year 3, Summer

During June at the end of Year 3, a Facilitators Summit is held to debrief the past school year, provide any additional training and/or mentoring, and to prepare the Facilitators for their fully independent implementation of Project ACHIEVE’s PBSS.

4.  Integrating the Positive Behavioral Self-Management into the School Improvement Process


As noted above, Project ACHIEVE’s School-wide Positive Behavioral Self-Management System (PBSS) is integrated into every school as part of a school-wide process and effort.  Thus, the PBSS is explicitly written into the goals, activities, outcomes, and evaluations of every school’s School Improvement Plan, and it is supported as a conscious component of every district’s State School Improvement Planning process.


In total, the District and School Improvement Planning process focuses on the following outcomes:

· Maximizing Students’ Academic Achievement

· Creating Safe School Environments and Positive School Climates

· Building Effective Teaching and Problem Solving Teams that Speed 



Successful Interventions to Challenging Students

· Increasing and Sustaining Effective Classroom Instruction

· Increasing and Sustaining Strong Parent Involvement

· Developing and Implementing Effective Strategic Plans

· Organizing Building Committees and Student Learning Clusters

· Developing Effective Data Management Systems for Outcome 



Evaluations


The Positive Behavioral Self-Management process emphasizes these same things, functionally helping schools to address the needs of ALL students—typical, challenging, and exceptional.  This is done by providing training, consultation, and technical assistance especially in the following areas:

· The Stop & Think Social Skills Program

· Discipline, Behavior Management, and School Safety System at the student,


individual classroom, grade level team, and total building levels

· “Special Situations” Analysis of Setting-specific and Peer Group-specific problems in 


the school

· Crisis prevention, intervention, and response planning and implementation

· Functional behavioral assessment, strategic behavioral interventions, and the creation 


of School-wide positive behavioral support systems

· Parent and Community school safety outreach and involvement activities
· Development and implementation SPRINT (School Prevention, Review and Intervention 


Team) process and its data-based, functional assessment, problem-solving process

· Curriculum-Based Assessment (CBA/CBM), other functional academic assessment,


and strategic Instructional Consultation intervention strategies and approaches

· Regular and Special Education inclusion, integration, and effective instruction


procedures, strategies, and approaches

· Strategic planning, organizational change, and school improvement policies,


procedures, and strategies

· Integrated “Building Committee” approaches to organization and personnel 


management

· Professional development, peer consultation, and technical assistance procedures,


strategies, and activities

· Clinical supervision and peer- or co-teaching strategies and procedures

· Parent and community involvement, training, and support assessments, procedures,


strategies, and activities

· Formative and summative Program Evaluation and Accountability procedures, 


strategies, and activities along with the creation of functional, interactive, real 


time data-bases

· Training of Facilitators program along with other systemic capacity-building and 

long-term institutionalization policies, strategies, and activities

5.  Contact Information

Dr. Howard M. Knoff, Director

Project ACHIEVE
49 Woodberry Road
Little Rock, AR 72212
Phone:  501-312-1484

FAX:     501-312-1493




E-mail:  knoffprojectachieve@earthlink.net 
Web sites: 
www.projectachieve.info 
and
acc.k12.ar.us/sig
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