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	District BEHAVIOR SUPPORT COACHING CAPACITY Self-Assessment

District: ___________________________________________                                           Date: _______________

BEHAVIOR SUPPORT COACHING (Schoolwide, Classroom, Targeted & Intensive Levels):


	
Critical Elements
	
Operational Descriptors
	Self-Assessment 
3: Fully in place
2: Mostly in place
1: Partially in place
0: Not in place


	









Selection
	1. Based on the size of the school district (number of schools at the elementary and secondary level) thoughtful pre-planning has been done to determine the appropriate number of BEHAVIOR SUPPORT coaches to select in order to build coaching capacity at the SCHOOLWIDE, CLASSROOM, TARGETED and INTENSIVE support levels. 
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	2. The district’s selection procedures consider the following important characteristics of effective behavior support coaches:
· Demonstrated knowledge of applied behavior science and the theoretical and scientific basis for a Response to Intervention (RtI) model 
· Schoolwide PBIS Coaching/Coordination:  Experience and/or comfort/skill working collaboratively with building and district leaders and building staff/teachers to describe, model and provide feedback regarding the implementation of schoolwide PBIS data, systems and practices.  
· Classroom Management Coaching:  Experience and/or comfort/skill working collaboratively with teachers to describe, model and provide feedback regarding the implementation of evidence-based classroom management practices.   Skilled at describing, modeling and providing resources and feedback to staff regarding the systems and data needed to support staff as they implement evidence-based classroom-management practices.  
· Targeted/Intensive Behavior Support Coaching:  Experience and/or comfort/skill working collaboratively with teachers, building leaders, parents, support staff, and community agency staff to model how to conduct functional assessments, create effective behavior support plans, model implementation of selected behavior support practices, and provide feedback to staff regarding the implementation and evaluation of selected interventions. Skilled at describing, modeling and providing resources and feedback to staff regarding the systems and data needed to support staff as they implement targeted and intensive-level behavioral support practices.  
· Willingness to continually improve coaching abilities and performance by participating in on-going dialogue and feedback loops regarding coaching skills
· Ability to communicate effectively with peers
· Ability to collaborate with building staff, parents, district staff, community organizations  and external consultants (if needed) to fully implement positive behavior interventions & supports at the schoolwide, classroom, targeted and/or individual levels. 
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	3. Current job responsibilities will allow for the prospective coach(es) adequate time to deepen knowledge of behavior support practices and time to provide implementation support to staff at the schoolwide, classroom, targeted and/or individual support levels.  
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	Total: __________/9

	

	








Training
	4. A pre-identified training scope and sequence exists for prospective behavior support coaches that provides:
· Explicit and systematic instruction in the data, systems, practices, and research underlying what they will be expected to coach.
· Instruction on coaching best-practices necessary to support the successful implementation of schoolwide, classroom, targeted and/or intensive levels of support with staff and students. 
· Instruction on how to utilize technology necessary to support training (use of SWIS, SWIS CICO, SWIS individual, attendance data, suspension/expulsion data, academic data such as CBM, etc.)
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	5. The district’s training procedures for prospective behavior support coaches will include:
· Initial training from leaders in the field who are knowledgeable in the data, systems, and practices related to the practices/programs.
· Interactions between experienced and new coaches either at the district level or by accessing regional support networks. 
· Opportunities to practice coaching skills and to receive feedback from peers in a supportive environment.
· On-going review of relevant research connected to positive behavior interventions & supports and coaching practice to expand depth of background and skill of coaches. 
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	6. Dedicated time to training prospective behavior coaches in both the scientific theory underlying positive behavior interventions and supports as well as the specific skills necessary to support implementation at the schoolwide, classroom, targeted and/or intensive levels. 
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	Score: _________/9

	

	











Coaching
	7. Thoughtful pre-planning has been done to determine who will support coaches as they develop their skills within the district.
· Training sequence for the coaches includes opportunities for coaching staff to receive feedback and coaching themselves as they support building staff to implement PBIS data, systems and practices at each tier. 
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	8. Individuals selected to train/support prospective coaches (through a coaching model) have the following characteristics and skill-sets:
·  Ability to develop relationships with individuals/coaches
· Creates an environment that allows the individuals receiving coaching to feel safe and supported
· Demonstrates effective communication skills 
· Ability to provide feedback in a non-threatening way
· Ability to receive feedback from colleagues in order to improve coaching skills
· Willingness to collaborate with district, building officials, consultants, and peers
· Accurately assesses non-verbal cues from individuals receiving coaching supports that might connote positive and negative feelings towards the message being communicated
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	9. The district’s coaching model includes emphasis on a pre-identified set of coaching practices that focuses on the use of both facilitation and instructional skills.  Model includes coaching practice profiles that define acceptable and unacceptable variations for each of the practices being observed (coaching practice profiles) at the schoolwide, classroom, targeted and intensive support levels. 
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	10. The model includes dedicated time to train coaches in the practices for which they will be providing support.  The training time must be adequate to ensure coaches will be able to accurately identify acceptable and unacceptable variations of the following skill areas:  promotion of a tiered behavioral response to intervention model, consensus building, facilitation skills, infrastructure development (at the schoolwide, classroom, targeted and/or intensive levels),  practice implementation (at the schoolwide, classroom, targeted and/or intensive levels) and system/practice assessment (at each tier/level) 
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	11. Ensure that coaches have access to leaders in the field for initial training and follow-up support as needed.
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	12. Coaching development plan allows coaches the opportunity to set specific goals and receive feedback that allows them to deepen knowledge and build skills related to their specific roles and responsibilities.
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	Score: __________/18

	

	


Decision Support Data System
	13. Procedures and processes exist to evaluate selection of coaches in an on-going manner through a variety of sources:
· Coachee evaluations
· Self-evaluations
· Progression of coaching skill documented through the coaching practice profiles (Model Promotion, Consensus Building, Facilitation Skills, Infrastructure Development, Practice Implementation, System/Practice Assessment)
· Feedback provided by training coach/coaches who have demonstrated competency in particular areas 
· Documented improvement in annual goal setting sessions
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	14. Evaluation data of coaches is analyzed and used in a timely fashion (quarterly) to improve the district’s efforts to select, train, and coach prospective coaches
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	Score: __________/6

	

	Facilitative Administration
	15. The district’s plan for developing coaching capacity includes opportunities for new coaches to initially work in collaboration with other coaches as they support staff to implement PBIS data, systems, and practices at various tiers. 
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	16. The district has a process in place where the systems and practices to be coached are:
· Clearly defined at the schoolwide, classroom, targeted and intensive support levels. 
· Implementation materials and tools (meeting templates, data tools, practice fidelity tools, etc.)  are easily accessible to all coaches and staff for download, to be copied, and/or to be displayed electronically 
· Coaching feedback tools are identified, easily accessible to staff, and utilized regularly to assess the skill of the coach, value of the coaching relationship, and participant outcomes.
	




3
	




2
	




1
	




0

	
	17. Resources are deployed to support the learning and training efforts of the cadre of district coaches as necessary.
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	Score: __________/9

	

	Systems Intervention
	18. The district has a process in place where lack of coaching skill and other concerns (consensus, philosophy, etc.) are identified quickly by using the information gathered in the data collection system.
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	19. Pre-established dates to meet with coaches to provide post-coaching/implementation feedback and to monitor the progress of coaches annual goals exist.
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	20. A cascading model of support is developed for coaches that is easily accessible and includes support from multiple levels (e.g. ISD/RESA/ESA’s, state-wide technical assistance personnel, and leaders in the field who are implementing a Response to Intervention Framework).
	
3
	
2
	
1
	
0

	
	
	Score: __________/9

	
	
	Total Score: ____________/60




