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Developing Training Capacity for Statewide Implementation of MiBLSi: A Response to Intervention Model for Reading and Behavior Support
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Purpose 

To develop, in partnership with districts and ISD/RESA’s, statewide training capacity for the implementation and sustainability of schoolwide models of reading and behavior support (Response to Intervention).  

I. Selection:

Careful and explicit selection procedures will improve the likelihood that the training, coaching, and supervision of a MiBLSi State Trainer will result in quality professional development, and improve the likelihood of retaining State Trainers after we have made the initial investment. Good selection procedures should allow for mutual selection. Districts and ISD/RESA’s will be invited to partner with MiBLSi in the development of local training capacity for implementation of schoolwide models of reading and behavior support (RtI). Please see Appendix A for an example letter of invite. The job description, interview, training, coaching, and evaluation should align with each other and provide clarity about expectations and accountability. State Trainers will be supported through collaboration and partnership with MiBLSi Technical Assistance Partners (TAPs).

The MiBLSi State Trainer job description (Appendix B), is included here:
Job Description:

MiBLSi State Trainer
Primary Role:

Participate in a regional system of training and support for Michigan’s Integrated Behavior and Learning Support Initiative (MiBLSi) to provide school leadership teams with the highest quality professional development leading to changes in systems and practices and improved student outcomes. 

Pre-requisites: 

· Knowledge of theoretical and scientific basis for a Response to Intervention (RtI) model to support the needs of all students schoolwide in the areas of reading and behavior.

· Experience in implementing schoolwide models of reading and behavior support as a part of a MiBLSi team, or a similar experience

· Experience presenting to large groups of adults

· Ability to problem-solve implementation issues that leadership teams may experience during implementation of schoolwide reading and behavior support (RtI).

· Willingness to continually improve training abilities and performance by participating in ongoing dialogue and feedback loops regarding training skill as outlined in the trainer rubrics.

General Responsibilities:
· Present Professional Development 

· Prepare for and present professional development content related to the development of schoolwide models of reading and behavior support

· Act as the first line of communication for problem-solving with school teams during training days

· Participate in a professional learning community whose goal is to continuously improve content and delivery of professional development and technical assistance to school teams

· Trainer Preparation

· Participate in trainer work days to develop fluency with training content and practice delivery with peers in a supportive environment

· Review relevant research connected to training, to expand depth of background knowledge as needed

· Review training comfort and self assess using State Trainer rubrics

· Trainer Delivery

· Deliver the training content with attention to expectations, pacing, active engagement, as articulated in the State Trainer rubrics

· Work in collaboration with a co-trainer to assure that school teams have a meaningful work day, and progress is maximized

· Trainer Follow up, Communication and problem solving

· Build relationships with school teams throughout the day and sequence of trainings

· Participate in ongoing trainer feedback loops using trainer rubrics in an effort to improve overall training quality and trainer skill

· Maintain regular communication with Technical Assistance Partners (TAPs), Directors and Staff regarding issues or concerns as they arise during training.

Application:

An on-line application is available at http://kresa.schoolwires.com/105710619131443280/forms/TakeSurvey.asp?PageNumber=1&SurveyID=32L3652M3m2KG. Interested applicants are encouraged to submit their application on line, but paper applications will also be accepted. A resume is also required in addition to submitting an application. Resumes should be sent to the following address:

Kalamazoo RESA

Attn. Nancy Centers

1819 E. Milham Rd.

Kalamazoo, MI 49002

Interview:

Upon receipt of the application, MiBLSi staff will follow-up with an interview (see Appendix C for example interview questions) either by phone or in person, to provide further information regarding role and expectations and to gather further information from the applicant. Questions will be structured in a behavior rehearsal format drawing on the applicant’s practical experience. The goal of this process is to allow for mutual selection.


Selection and Follow up:

Final selection and offering of the position will be made by one of the MiBLSi Project Directors. Following mutual selection between the applicant and Director, a letter (see Appendix D) will be sent to the applicant’s employer to confirm commitment regarding release of their staff from regular duties. The letter will identify a given number of days, to be trained, and to provide training to schools participating in MiBLSi. 


Data Sources for Evaluation of Selection Driver:

These procedures for selection of Trainers will be evaluated in an ongoing manner through a variety of sources:

1. Participant feedback: How did the participants in the training session rate the training skills of the trainers with regard to content knowledge, delivery, and preparedness? The evaluations (Appendix E) include an evaluation scale of 1-5. Training evaluations at a given sight will be compared to the average of all training sessions for a particular topic. 

2. Do trainers participate in a dialogue with TAPs following training that addresses what went well during training, what might be improved regarding preparedness, knowledge of content, and training delivery based on the training rubrics (Appendix F), and what kind of follow up schools might need?
3. TAP Feedback: How did the TAP rate the effectiveness of the training day and completion of relevant activities by the state trainer: Content knowledge, delivery, and preparedness, dialogue regarding debriefing of the day in the context of the training rubrics? (Appendix G)
4. Do trainers participate in online systems to provide feedback to the MiBLSi staff regarding the training goals, content, timing, and support tools?
II. Training 
The core training content available for new trainers includes the following:

Universal PBS Day 1 

Universal PBS Day 2

Universal PBS Day 3

Universal SWR Day 1

Universal SWR Day 2

Universal SWR Day 3

Systems Review

Data Review

Universal SWR MS Day 1

Universal SWR MS Day 2

Universal SWR MS Day 3

Systems Review MS

Data Review MS

Trainers will be asked to complete a short survey prior to review of the training materials (see Appendix H for example) to assist in setting the priorities of the trainer work day. Trainers assigned to a session, will be provided access to the training materials two weeks before a Trainer Work day. The expectation is for the trainer to review the materials, practice delivery, and make note of any components that need clarification. During these two weeks, there will be designated opportunities for trainers to receive technical assistance through phone conferences.

The Trainer Work day is designed to create opportunities for modeling of the content, practice with co-trainers, feedback opportunities, and general polishing of the delivery. The goal: As trainers we want the first day that we officially present a new training to be as effective as subsequent days.  The Trainer Work day will provide the opportunity for this development and although it is optional, it is highly recommended. 

Follow-up activities, after the trainer work day and before the actual training, will be completed by the TAP assigned to the region in which the training will occur. These activities may include but won’t be limited to, a review of the trainer rubrics, email communication, additional opportunities to practice content, or access to supporting research.

Ongoing trainer support will be the responsibility of the TAP, and MiBLSi Directors. This support might include professional learning communities, professional learning opportunities through state and national conferences, online discussion boards, video modeling, book studies, and continued collaboration. 
Data Sources for Evaluation of Training Driver:
1. At the completion of the trainer work day, trainers will be asked to complete a survey related to the training content in an effort to evaluate our trainer development strategies (see Appendix H).

2. Participant feedback: How did the participants in the training session rate the training skills of the trainers with regard to content knowledge, delivery, and preparedness? The evaluations include an evaluation scale of 1-5. Training evaluations will be summarized across all training sites to determine overall effectiveness of the training preparation.
3. How did the trainers rate the trainer work day? Were the materials accessible in a timely manner? Did the day support their training needs? Did the support adequately prepare them to present the content? (See Appendix I). 
III. Coaching of Trainers

Training fidelity is essential as the first step in supporting school leadership teams, in their development of schoolwide reading and behavior support. To this end, it is important that all schools receive high quality professional development and training to support ongoing implementation.

The purpose of coaching is to ensure implementation at a high level of fidelity. Coaching is an implementation driver for multiple levels of support in the development of a schoolwide model of reading and behavior support. Coaching at the trainer level is designed to provide support and technical assistance to trainers in their role of training school leadership teams. 

TAPs will provide coaching support to all trainers in their respective regions. The long-range goal is to develop training capacity within all regions in the state. Coaching activities include, assigning trainers to events that provide a good match within their region, working with trainers at the trainer work day, follow up support after the trainer work day and before the actual training day, being present during the training event to support the training activities, providing mentoring and ongoing support to all trainers within their region. 

Data Sources for Evaluation of Coaching Driver:

1. Feedback from trainers regarding the degree and quality of support from TAPs will be evaluated following each training event (see Appendix J).

2. Feedback from Directors regarding degree and quality of support from TAPs will be evaluated on a quarterly basis using summary information regarding coaching trainers.

IV. Performance Assessment

Performance assessment addresses issues of fidelity. Are we doing what we said we would do? Our commitment to schools is to provide high quality professional development and technical assistance to assist school leadership teams in the development of systems, data and practices, to improve academic outcomes for all students. 

With regard to training capacity, fidelity of training will be assessed using the trainer rubrics, and other evaluation sources that are a part of trainer selection, training and coaching previously mentioned.

Fidelity of implementation will be evaluated using school-based tools such as the EBS Team Implementation Checklist (EBS-TIC), Reading Implementation Checklist, and school evaluation tools such as the Planning Evaluation Tool-Revised (PET-R), Schoolwide Evaluation Tool (SET), and Benchmarks of Quality (BoQ). (Indirect measure)

V. Decision Support Data Systems

Ongoing decision making regarding trainer development practices, including training and coaching are based on the collection and analysis of multiple sources of information over time. These data systems include:

1. Participant training quality evaluation summaries

2. Participation in pre-post self assessment of training knowledge and effectiveness

3. Participation in an online PLC regarding specific content trained

4. State Trainer evaluation of quality of preparation activities provided to support readiness for training including:

a. Trainer materials quality and timeliness

b. Trainer work day activities

c. Online technical support activities (i.e. videos, white papers, etc)

d. Coaching provided through the regional TAP

VI. Facilitative Administrative Supports

MiBLSi Core Leadership Team will use the ongoing collection of data to assist in strengthening the support to trainers, TAP’s and ISD’s as it relates to the development of effective training capacity across the state in the majority of ISD’s. The data will be used to identify ways to improve support to State Trainers, and ultimately to schools and districts in the implementation of RtI. Information collected will be evaluated in an ongoing way and more formally at the end of a training cycle. 

VII. Systems Intervention

Sustainability and ongoing capacity development will be supported at multiple levels including state, regional, ISD, District and Building levels. This support will be provided through the development of systems, such as team based problem solving structures, online support networks and tools, and coaching. PDSA cycles will be developed at each level to support continuous improvement.

At the regional level, TAP’s will develop training networks to support the ongoing development and enhancement of training capacity as new information and research based practices become available.

VIII. Leadership

Leadership structures will be developed at multiple levels to support sustainability and capacity of state trainers. These levels may include: building, district, ISD, region, and state. Leadership teams will support both the adaptive and technical needs of state trainers. 

Appendix A

Sample Invitation Letter to ISD

Sample Invitation Letter to ISD

Dear Colleague, 

As you know, MiBLSi has been working with schools in partnerships with districts and ISD’s to support the sustained implementation of a data-driven problem-solving model in schools to improve literacy skills and social behavior of all students.  MiBLSi is consistent with a Response to Intervention model and the School Improvement Framework.  

Implementation with a high level of fidelity of this kind of system change requires on-going training and coaching at multiple levels.  MiBLSi has developed a Training of Trainer process for developing the local training capacity within ISD’s and regions of the state.  That process includes some of the following components:

· Minimum of two-year mentorship with a MiBLSi Technical Assistance Partner (TAP)

· Trainer development dates that provide all trainers with an overview of the content that was developed and a modeling of that specific content

· Opportunities to practice content delivery with a trainer who is scheduled to be a co-presenter

· Feedback loop between mentor/mentee or presenter and co-presenter regarding presentation technique, content knowledge, and level of preparedness for the training

· Commitment towards continuous improvement of the training content and of personal training skills

By developing local capacity, a particular ISD might have a state trainer who specializes in the delivery of universal Positive Behavior Support (PBS) and literacy content; while another local state trainer might specialize in the delivery of targeted and intensive behavior support.  Our state trainers are provided the flexibility to determine a goodness of fit regarding their comfort level with the content and the amount of state trainings their schedule can feasibly accommodate.  

The benefits to both the individuals seeking to become state trainers and their employers are tremendous.  First and foremost, MiBLSi is committed to developing the knowledge and expertise of our state trainers.  This is done through opportunities to participate in national trainings and conferences; involvement in a statewide Professional Learning Community (PLC) that is dedicated to developing deep knowledge of our trainers, and technical assistance at the individual, grade level, and school level.

The requirements for participation in the MiBLSi State Training of Trainers include:

· Completion of electronic application that includes an electronic copy of the applicant’s resume or vita

· Agreement to attend all Trainer Development dates that are relevant for the topics that the trainer has requested to present

· Completion of reading assignments relevant to the training content prior to scheduled Trainer Development dates.  

· Openness to feedback from assigned mentor and a willingness to engage in continuous improvement

We hope you will consider joining us on this exciting journey.  One of our best investments is that of our state trainers because the quality of our instruction significantly impacts the level of learning from our schools!

Sincerely,

Appendix B

MiBLSi State Trainer Job Description
MiBLSi State Trainer Job Description
Primary Role:

Participate in a regional system of training and support for Michigan’s Integrated Behavior and Learning Support Initiative (MiBLSi) to provide school leadership teams with the highest quality professional development leading to changes in systems and practices and improved student outcomes. 

Pre-requisites: 

· Knowledge of theoretical and scientific basis for a Response to Intervention (RtI) model to support the needs of all students schoolwide in the areas of reading and behavior.

· Experience in implementing schoolwide models of reading and behavior support as a part of a MiBLSi team, or a similar experience

· Experience presenting to large groups of adults

· Ability to problem-solve implementation issues that leadership teams may experience during implementation of schoolwide reading and behavior support (RtI).

· Willingness to continually improve training abilities and performance by participating in ongoing dialogue and feedback loops regarding training skill as outlined in the trainer rubrics.

General Responsibilities:
· Present Professional Development 

· Prepare for and present professional development content related to the development of schoolwide models of reading and behavior support

· Act as the first line of communication for problem-solving with school teams during training days

· Participate in a professional learning community whose goal is to continuously improve content and delivery of professional development and technical assistance to school teams

· Trainer Preparation

· Participate in trainer work days to develop fluency with training content and practice delivery with peers in a supportive environment

· Review relevant research connected to training, to expand depth of background knowledge as needed

· Review training comfort and self assess using State Trainer rubrics

· Trainer Delivery

· Deliver the training content with attention to expectations, pacing, active engagement, as articulated in the State Trainer rubrics

· Work in collaboration with co-trainer to assure that school teams have a meaningful work day, and progress is maximized

· Trainer Follow up, Communication and problem solving

· Build relationships with school teams throughout the day and sequence of trainings

· Participate in ongoing trainer feedback loops using trainer rubrics in an effort to improve overall training quality and trainer skill

· Maintain regular communication with Technical Assistance Partners, Directors and Staff regarding issues or concerns as they arise during training.

Appendix C

Sample Interview Questions

Sample Interview Questions

1. During a school-wide PBS training, a participant raises questions about using tangible rewards as a part of the building PBS system. Their tram feels that they are harmful to students. How would you respond to the participant?
2. How do you gage whether participants in a training session are learning the content that you are intending to deliver?
3. You are training a group of teachers in the administration and scoring of DIBELS. Many participants take issue with the measure of Oral Reading Fluency because it is not “real reading” and does not measure comprehension. How do you respond to these concerns?
4. It is 1:30 after lunch, and the participants seem to be losing their momentum. What do you do to bring them back focusing on the tasks and training?

Appendix D

Example Letter of Commitment from Employer

Example Letter of Commitment from Employer

To Whom It May Concern

I am interested in developing local training capacity within my district or ISD. The goal of developing this training capacity is to provide support to schools and technical assistance for ongoing implementation and continuous improvement of schoolwide models of reading and behavior support.

I am committing to releasing ____________ for up to _______days over the course of the next _____year(s). During this time, it is my understanding that s/he will be provided with training, training materials, mentoring, and supervision, and access to a professional learning community dedicated to providing schools with the systems, processes and tools to improve student outcomes.  

I understand that during this time, my employee may be asked to train with an experienced trainer at different scheduled locations. Participation in these trainings will advance the implementation of schoolwide reading and behavior supports across the state and at the same time develop the fluency and deepen the knowledge of my employee’s training abilities. 

I also understand that once trained, if s/he is selected to provide professional development in a statewide capacity outside of my ISD, my agency will be compensated for each day that s/he provides this service. 

Sincerely,

Appendix E

MiBLSi Evaluation Form

[image: image2.png]- -
MIBL.SI
MICHIGAN’'s
InteGrared Behiavior & Learnving Supporr Iniriarive




Cohort:

Region:



Location:

	Evaluation Form

Workshop Title:





Date:

Name (Optional): ________________________________________________________
Position: ______________________________________ 
Grade/Content: ​​​​__________


	
	Strongly Agree
	Agree
	Slightly Agree
	Disagree
	Strongly Disagree

	1.  The training goals were clearly defined and reviewed frequently with checking for understanding.


	
	
	
	
	

	2.  Trainers were adequately prepared to present the content.
	
	
	
	
	

	3.  The trainers were knowledgeable about the training content and were able to respond to participant’s questions, and share experiences to support understanding.


	
	
	
	
	

	4.  Materials and technology were organized well and in good working condition.


	
	
	
	
	

	5.  The trainers presented the content in such a way that promoted active engagement, opportunities for processing, working and/or learning the content.


	
	
	
	
	

	6.  The pacing of the presentation and amount of material presented was appropriate for the time allocated.


	
	
	
	
	

	7.  As a member of our leadership team, I have a good understanding of what our next steps are for implementation.


	
	
	
	
	

	What I found most valuable about today’s training was:

	This training could be improved if:

	Other comments:

	For more information, please visit our website at: http://www.cenmi.org/miblsi/Home.aspx


Appendix F

MiBLSi Trainer Rubric

Trainer Rubrics

Preparedness Rubric

	
	Rarely

(0%-20%)
	Occasionally 

(20%-50%)
	Mostly

(50%-80%)
	Frequently

(80%-100%)

	Materials, supplies, technology


	Presenter rarely comes prepared with the materials and supplies necessary for the training.  Materials, supplies and technology are not set-up ahead of time well in advance of the training.  Presenter does not know how to use the technology necessary for the training.
	Presenter neglects to bring some of the materials and supplies necessary for the training.  Due to forgotten or misplaced materials, supplies, and/or technology the presenter has difficulty completing the appropriate set-up in advance of the training.  Trainer did not know how to use a few pieces of technology causing glitches in the training.  
	Presenter has most of the materials and supplies; however, arrives at the training site with not enough time available to set-up the materials, supplies and technology necessary for the training.  A few minor technology glitches occurred that could have been preventable by the trainer; however were not disruptive to the flow of the training. (Barring unforeseen circumstances)

	Presenter frequently comes prepared with all the materials and supplies necessary for the training.  Materials, supplies and technology are set-up ahead of time well in advance of the training.  Technology is in working condition.  



	Arrangement of training space


	Training site is inappropriately arranged for the activities for the training.  (e.g. tables are classroom style when group activities will be needed, anticipatory sets are obstructing participants’ view of the screen)
	Training site is arranged appropriately; however the anticipatory sets were not appropriately arranged ahead of time and displayed to enhance content mastery.
	Training site may not have been arranged appropriately for the purpose of the activity; however, anticipatory sets were appropriately arranged and displayed ahead of time.  

(Arrangement of tables and space is less of an issue compared to not having anticipatory sets necessary to content mastery arranged and displayed ahead of time.)

	Training site is frequently arranged appropriately for the purpose and activities for the training. (e.g. tables in groups, anticipatory sets are arranged and displayed ahead of time)

	 Background


	Presenter rarely attempts to gather information about the audiences prior knowledge.
	Presenter is aware of the prior knowledge and level of the audience but makes no attempt to adjust content, presenter stories, or pacing of day to effectively meet their needs.
	Presenter is aware of the prior knowledge and level of the audience and does attempt to adjust the presentation to meet their needs however, could have done more to enhance the training experience for the audience.
	Information is frequently gathered about participants level of understanding, philosophy, and prior training experience before the training occurs (e.g. TAP speaks to presenter to provide information)

	Predictable needs


	Materials and tools necessary for helping participants are rarely located for audience and are rarely utilized at the appropriate times in the training. (i.e. trainer has participants engage in the activity without having participants identify the appropriate items)
	At the onset of the training, the trainer does an overview of the materials for the day that will be necessary for the activities participants will be expected to engage in throughout the day.  No other mention of those items or their location is made throughout the day and the explanation of those materials causes confusion for participants thus impacting the outcome of the activity.
	Trainer helps participants locate the appropriate materials and items before activities occur; however the explanation of how to use those materials is not explicit and causes some confusion for participants.
	Materials and tools necessary for helping participants are frequently located and utilized at the appropriate time in the training (i.e. explaining a document before its use, helping participants identify the paper work necessary to complete an activity ahead of time)

	Unpredictable needs


	Presenter is rarely able to identify alternate options for unforeseen circumstances causing a great deal of disruption during the training and frustration on the part of participants.

	Unforeseen circumstances occurred during the training and trainer was unable to adjust causing pertinent content to be omitted which potentially impacted participants’ knowledge.
	Presenter identifies alternate options for most unforeseen circumstances.
	Presenter identifies alternate options for unforeseen circumstances (i.e. technical difficulties, material deficiencies)


Preparedness Rubric

Trainer_________________________Date_______________________Training Title__________________Region TAP_________________

Review of Rubric

One week before Training: Review each component of the rubric. How would you rate your current readiness and skills as they relate to each component?

	
	Rarely 
	Occasionally
	Frequently
	Mostly

	Materials, supplies, technology
	
	
	
	

	Arrangement of training space
	
	
	
	

	Background
	
	
	
	

	Predictable needs
	
	
	
	

	Unpredictable needs
	
	
	
	


 An area that I want support with during the training is______________________________________________________________________.

After Training: Review each component of the rubric. How would you rate your content knowledge as it relates to each component, and overall effectiveness of the day?

	
	Rarely 
	Occasionally
	Frequently
	Mostly

	Materials, supplies, technology
	
	
	
	

	Arrangement of training space
	
	
	
	

	Background
	
	
	
	

	Predictable needs
	
	
	
	

	Unpredictable needs
	
	
	
	


Content Rubric

	
	Rarely

(0%-20%)
	Occasionally

(20%-50%)
	Frequently

(50%-80%)
	Mostly

(80%-100%)

	Accuracy


	Presenter inaccurately presented the content to participants impacting participant learning.
	Presenter had a few minor inaccuracies that didn’t appear to impact participant learning.  Presenter was at times verbose causing participants to lose attentiveness.

	Presenter accurately conveyed training content but may have been too verbose potentially impacting participant learning.
	Presenter accurately and succinctly conveys major training concepts.


	Knowledgeable


	Participant is unable to demonstrate knowledge of the content; which significantly impacts participant learning.
	Presenter is only able to demonstrate knowledge regarding the content written on the power point slides.  Any deviation from the power point slides significantly baffles the trainer.

	Presenter is knowledgeable of content; however, participant questions seemed to baffle the presenter causing participants’ questions to not be adequately answered.

	Presenter displays in-depth knowledge as evidenced by clear explanations, examples and answers to questions.

	Reinforces major concepts


	Presenter rarely reviews major concepts throughout the training day.
	Presenter introduces major concepts as they occur throughout the training; however sporadically reviews them throughout the training day.
	Presenter repeats major concepts (i.e. displays power point slide again and reading from the slide); however does not restate major concepts in a way that promotes embedded learning.


	Presenter frequently reviews major concepts (i.e.. after breaks and lunch) in order to embed concepts in participants’ memory.

	Intended Learning Outcomes


	Presenter states the intended learning outcomes at the beginning of the training; however rarely checks for participants’ understanding.
	Presenter states the intended learning outcomes at the beginning of training and checks for participants’ understanding; however does not adapt to participants’ needs.
	Presenter states the intended learning outcomes at the beginning of training and checks for participants’ understanding.  Presenter makes some adaptations in order to meet participants’ needs.

	Presenter clearly states the intended learning outcomes at the beginning of the training and checks for learning throughout the day to determine whether participants are mastering concepts.

	Deepening understanding


	Presenter rarely uses personal experiences and/or analogies to deepen participants’ understanding of the intended learning outcomes.


	Presenter uses inappropriate or excessive personal experiences and/or analogies that do not contribute to deepening participants’ understanding of the intended learning outcomes.

	Presenter uses personal experiences and/or analogies for reinforcing content; however, the stories are not reinforcing of the intended learning outcomes.
	Presenter uses appropriate personal experiences and/or analogies for reinforcing the intended learning outcomes.


Content Rubric

Trainer_______________________Date_________________________Training Title______________________Region TAP_____________

Review of Rubric
One week before Training: Review each component of the rubric. How would you rate your current readiness and skills as they relate to each component?

	
	Rarely 
	Occasionally
	Frequently
	Mostly

	Accuracy
	
	
	
	

	Knowledgeable
	
	
	
	

	Reinforces major concepts
	
	
	
	

	Intended learning outcomes
	
	
	
	

	Deepening understanding
	
	
	
	


 An area that I want support with during the training is_______________________________________________________________________.

After Training: Review each component of the rubric. How would you rate your content knowledge as it relates to each component, and overall effectiveness of the day?

	
	Rarely 
	Occasionally
	Frequently
	Mostly

	Accuracy
	
	
	
	

	Knowledgeable
	
	
	
	

	Reinforces major concepts
	
	
	
	

	Intended learning outcomes
	
	
	
	

	Deepening understanding
	
	
	
	


Presentation Rubric

	
	Rarely 

(0-20%)
	Occasionally 

(20%-50%)
	Frequently

(50%-80%)
	Mostly

(80%-100%)

	Expectations


	Presenter is unclear of expectations and routines for the day.  This causes participants to engage in off-task behaviors impacting mastery of intended learning outcomes.
	Presenter defines, teaches, and models the expectations; however occasional reinforcement of those expectations causes participants to disregard what was expected.
	Presenter defines, teaches, models and adheres to the expectations; however does not consistently hold participants accountable for adhering to them.
	Presenter defines, teaches, models and adheres to the expectations (i.e. norms, and routines) Participants exhibit clear and consistent understanding of routines and norms throughout the day as demonstrated by their behaviors.



	Active Engagement


	Presenter rarely uses methods to involve participants in the training.  When methods are utilized they are ineffective and alienate the audience.

 
	Presenter utilizes minimal but appropriate engagement techniques.  
	Presenter consistently uses engagement techniques; however has a limited repertoire. 
	Effectively uses a variety of methods to involve all participants in the training. (e.g. choral responses, think/pair share, written)

	Positive Contact


	Presenter makes little or no attempt to develop a relationship with the participants.  
	Presenter demonstrates efficient use of time during one of the following time periods in the training (before, during, after).  The presenter begins to build a relationship with participants; however the relationship goes no farther.


	Presenter demonstrates efficient use of time before, during, and after the training.  The presenter develops and deepens relationships; however it is consistently with the same participants causing an inequitable division of time.
	Presenter demonstrates efficient use of time before, during and after the training to develop and deepen relationships with a wide variety of participants.

	Managing Questions & Comments


	Presenter is rarely willing to accept questions from the audience (i.e. management style has caused a level of discomfort by participants to ask questions of  the presenter).
	Presenter accepts questions from participants; however in addressing the questions, the presentation is undermined (i.e. the presenter loses the attention of the audience because they feel as though the question is applicable only to the individual asking it; philosophically charged questions cause tension between the presenter and participant in a public way).


	Presenter continues to develop skill to effectively and efficiently address questions from participants (i.e. presenter acknowledges, accepts and possibly delays questions but may have difficulty succinctly restating questions and finding an appropriate analogy to enhance participants’ understanding.
	Presenter quickly assesses and adjusts to questions and comments from participants in a respectful manner. (e.g. Acknowledge, Accept, Analogy; delay for private interactions; listen, turn to entire audience, restate, reword (if necessary))

	Pacing, Passion, and Particulars


	Presenter is monotone and stationary.  Presenter is unable to manage the pacing of the training.  If humor is used during the training, it tends to be inappropriate.  
	Presenter demonstrates consistent pacing issues (hurried or lagging).  Positioning technique tends to be in one general location.  Humor is minimally used to lighten the participants’ mood.
	Presenter utilizes some of the appropriate positioning technique.   Pacing is adequate; however at times the presenter hurries through the content causing participants to potentially miss key training concepts.  Pacing may lag.  Presenter utilizes humor to lighten the mood of the participants.  
	Presenter utilizes an energetic, lively pace throughout training and demonstrates effective use of non-verbal communication (i.e. eye contact, scanning, smiling) Effective positioning (i.e.. proximity, movement) is used and presenter uses humor effectively and respectfully throughout the training.  Presenter demonstrates a sense of passion about the training topic.



Presentation Rubric

Trainer_________________________Date_____________Training Title__________________________Region TAP_________________

Review of Rubric

One week before Training: Review each component of the rubric. How would you rate your current readiness and skills as they relate to each component?

	
	Rarely 
	Occasionally
	Frequently
	Mostly

	Expectations
	
	
	
	

	Active Engagement
	
	
	
	

	Positive contact
	
	
	
	

	Managing questions and comments
	
	
	
	

	Pacing Passion and Particulars
	
	
	
	


 An area that I want support with during the training is____________________________________________________________________.

After Training: Review each component of the rubric. How would you rate your content knowledge as it relates to each component, and overall effectiveness of the day?

	
	Rarely 
	Occasionally
	Frequently
	Mostly

	Expectations
	
	
	
	

	Active Engagement
	
	
	
	

	Positive contact
	
	
	
	

	Managing questions and comments
	
	
	
	

	Pacing Passion and Particulars
	
	
	
	


Appendix G

TAP Training Evaluation Form
Tap Training Evaluation Form
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Cohort:

Region:



Location:

	TAP Training Evaluation Form

Workshop Title:





Date:

TAP: ________________________________________________________
Trainers: ______________________________________​​​​_______________


	
	Strongly Agree
	Agree
	Slightly Agree
	Disagree
	Strongly Disagree

	1.  The training goals were clearly defined and reviewed frequently with checking for understanding.
	
	
	
	
	

	2.  Trainers were adequately prepared to present the content.
	
	
	
	
	

	3.  The trainers were knowledgeable about the training content and were able to respond to participant’s questions, and share experiences to support understanding.


	
	
	
	
	

	4.  Materials and technology were organized well and in good working condition.


	
	
	
	
	

	5.  The trainers presented the content in such a way that promoted active engagement, opportunities for processing, working and/or learning the content.
	
	
	
	
	

	6.  The pacing of the presentation and amount of material presented was appropriate for the time allocated.
	
	
	
	
	

	7.  As a result of this training, school leadership teams, have a good understanding of the expectation for next steps of implementation. 
	
	
	
	
	

	8. The trainers were sensitive to the need for differentiation toward schools at differing levels of implementation.
	
	
	
	
	

	9. Debriefing after the training, using the trainer rubrics was a helpful process for collaboration with the state trainer(s).
	
	
	
	
	

	The highlight of the training was:

	This training could be improved if:

	Other comments:

	For more information, please visit our website at: http://www.cenmi.org/miblsi/Home.aspx


Appendix H

Pre-Post Survey of Trainer Readiness

Pre-Post Survey of Trainer Readiness

1. The purpose of this training session is:
2. The outcomes of the training include:
3. The tools that the teams will work with during this training include:
4. If the agenda gets off course, the elements of the training that can be shortened include:
5. If the agenda gets off course, the elements of the training that should not be shortened include:
6. Components of the training that are most likely to pose a challenge for schools include:
7. Opportunities and needs for differentiation within the session will most likely be in the following areas:

8. In anticipation of these possible challenges, as a trainer how will these potential challenges be addressed?
9. Please complete the following statements:

a. As a trainer, I am least confident about the following sections:

b. As a trainer, I feel confident about the following sections:

Appendix I

Trainer Workday Evaluation

Trainer Work Day Evaluation
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	Trainer Work Day Evaluation Form

Workshop Title:





Date:

Name (Optional): ________________________________________________________
Lead Trainers : ______________________________________ 




	
	Strongly Agree
	Agree
	Slightly Agree
	Disagree
	Strongly Disagree

	1.  The training goals were clearly defined and reviewed frequently with checking for understanding.
	
	
	
	
	

	2.  Trainers were adequately prepared to present the content.
	
	
	
	
	

	3.  The trainers were knowledgeable about the training content and were able to respond to participant’s questions, and share experiences to support understanding.


	
	
	
	
	

	4.  Materials and technology were organized well and in good working condition.


	
	
	
	
	

	5.  The trainers presented the content in such a way that promoted active engagement, opportunities for processing, working and/or learning the content.
	
	
	
	
	

	6.  The pacing of the presentation and amount of material presented was appropriate for the time allocated.
	
	
	
	
	

	7.  The materials were accessible in a timely manner. (Posted two weeks prior to trainer work day.) 
	
	
	
	
	

	8. The trainer notes, and activities of the day were a valuable use of my time as it relates to preparing for this upcoming training.
	
	
	
	
	

	What I found most valuable about today’s training was:

	This training could be improved if:

	Other comments:

	For more information, please visit our website at: http://www.cenmi.org/miblsi/Home.aspx


Appendix J

Trainer Evaluation of TAP Support

Trainer Evaluation of TAP Support
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Cohort:

Region:



Location:
	Trainer Evaluation of TAP Support
Workshop Title:





Date:

Name (Optional): ________________________________________________________
Name of TAP Supporting Training: __________________________________________ 




	
	Strongly Agree
	Agree
	Slightly Agree
	Disagree
	Strongly Disagree

	1.  The TAP communicated the training goals clearly and supported the trainers in the delivery of the training content.
	
	
	
	
	

	2.  TAPS were adequately prepared to support the training outcomes.
	
	
	
	
	

	3.  The TAP was knowledgeable about the training content and was able to respond to trainer questions, and share experiences to support understanding.
	
	
	
	
	

	4.  TAP was there to support access to materials and technology and components were in good working condition.

	
	
	
	
	

	5.  The TAP was accessible as needed to support preparation and fluency with training content.
	
	
	
	
	

	6.  The TAP had a good sense of the unique needs of the different schools participating in the training in order to support differentiation.
	
	
	
	
	

	7.  The process of reviewing the trainer rubrics before and after training with the TAP was a helpful process.
	
	
	
	
	

	What I found most valuable about today’s training was:

	This training could be improved if:

	Other comments:

	For more information, please visit our website at: http://www.cenmi.org/miblsi/Home.aspx
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