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Overview 
 

On October 1, 2003, the Arkansas Department of Education, Special Education Unit (ADE-
SEU) began implementing a five-year $1.6 million per year State Improvement Grant (SIG) 
received from the U. S. Department of Education, Office of Special Education Programs 
(OSEP).  The overall purpose of the Arkansas State Improvement Grant (SIG) is to enhance 
student outcomes by improving their literacy, social-behavioral, and self-management skills 
through the implementation of:  

 
a) Research-based literacy instruction strategies and interventions for at-risk, 

underachieving, and unsuccessful elementary through high school students 
(Goal 1);  

b) School-wide discipline, behavior management, and school safety (Positive 
Behavioral Support) strategies and interventions, at the elementary school 
levels, for all studentsÑ but, especially, those demonstrating significant 
behavioral and/or mental health challenges (Goal 2); and  

c) Effective recruitment, professional development, and retention strategies 
so that every school in Arkansas has fully qualified staff capable of using 
research-based strategies to teach students across the general education 
through special education continuum (Goal 3).    
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Over the past four years, the SIG has worked with educators and schools across the state to 
develop and implement approachesÑ at the student, staff, and system levelsÑ that have 
positively impacted studentsÕ academic and behavioral progress, and have enhanced staffÕs 
ability to successfully teach and reach more at-risk, underachieving, and unsuccessful students.  
We have also worked diligently to consciously create an infrastructure whereby all activities can 
be easily scaled-up with a high probability of implementation integrity.  In fact, many of our 
products were designed to facilitate both of these latter purposes, clearly complementing our on-
site consultation and technical assistance in both literacy and positive behavioral supports, and 
our development of, for example, SIM Professional Developers and PBSS Facilitators.  

 
More specifically, some of our primary initiatives and strategies have included: 
 
Goal 1:  Literacy 
 

¥ Adapting and supplementing the content of the stateÕs Smart Start, Smart Step, and 
Next Step literacy initiatives, to better meet the needs of students with disabilities 
and other struggling learners.  

¥ Developing and distributing two web-based and evidence-based literacy 
intervention tools that interface with Smart Start, Smart Step, and Next Step to 
assist teachers in implementing Tier 1, 2, and 3 intervention strategies with 
struggling readers. 

¥ Initiating the state-wide implementation of the Strategic Instruction Model (SIM) to 
support literacy instruction at the secondary school level, while preparing an 
Arkansas-based cadre of certified SIM Professional Developers to facilitate the 
creation of a critical mass of Arkansas teachers using strategic instruction 
strategies with students with disabilities and other struggling learners. 

¥ Increasing the number of teachers and school-based special education consultants 
who are able to effectively implement the above research-based curricula.  

¥ Providing on-site training, consultation, and technical assistance to schools having 
the biggest literacy performance gaps between general and special education 
students in the state. 

¥ Increasing, in schools receiving on-site SIG training and support, parentsÕ 
understanding, involvement, and ability to support their childrenÕs literacy skills 
and reading success at home. 

¥ Increasing the number of higher education institutions using research-based literacy 
intervention strategies with their pre-service teachers, including but not limited to 
the Strategic Instruction Model. 

 
Goal 2:  Positive Behavioral Supports 
 

¥ Implementing Project ACHIEVEÕs evidence-based Positive Behavioral Self-
Management/Support System (PBSS) and Response-to-Intervention/SPRINT 
(School Prevention, Review, and Intervention Team) components in almost 50 
elementary schools throughout Arkansas through on-site training, consultation, 
and technical assistance. 
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¥ Overseeing four comprehensive school-based mental health initiatives, focusing on 
primary, secondary, and tertiary levels of prevention, including intensive 
intervention services for students with emotional/ behavioral challenges.   

¥ Supporting up to two graduate-level interns in School Psychology each year who 
are supervised in school sites that provide comprehensive early intervention 
academic and behavioral services to students through data-based problem solving, 
consultation, and evidence-based intervention approaches. 

¥ Increasing, in schools receiving on-site SIG training and support, parentsÕ 
understanding, involvement, and ability to support their childrenÕs social skills 
and discipline and behavior management success at home. 

 
Goal 3:  Recruitment, Retention, and Professional Development 
 

¥ Implementing recruitment strategies to expand the available pool of pre-service 
teachers and build the enrollment at ArkansasÕ Institutions of Higher Education.  

¥ Utilizing Teacher-teacher.com, a national web-based recruitment service, to 
increase the number of in- and out-of-state applicants, and the success of district-
level search processes, for special education teacher (and related service, general 
education, and administrative) vacancies. 

¥ Modifying the Arkansas Pathwise Mentoring Program to provide novice special 
education teachers with special education mentors, and the skills needed to pass 
the Praxis III and to be quickly effective during their first years of teaching in the 
field.  Part of this modification now ensures that special education mentees 
receive experiences and supervision in academic and behavioral interventions, 
and teacher/administrator consultation processes. 

¥ Implementing a tuition reimbursement program to support the training of special 
education paraprofessionals, teacher-licensure candidates, and other professionals 
in Additional Licensure programs, respectively. 

¥ Partnering with the Special Education Unit of ADE in training and supporting 
effective co-teaching processes, especially involving general and special 
education teachers, in schools across the state. 

 
Using these strategies, the SIG is guiding a systems change process to impact in the specified 

areas of need.  The following ultimate outcomes are expected: 
 

 The literacy skills of students with disabilities in grades K-12 will increase on a 
selection of state-level assessments, and as compared with the performance of general 
education students on those same tests (Goal 1). 

 Discipline referrals to the PrincipalÕs office will be reduced, and both short-term 
suspensions and unilateral student removals will be reduced by 50 percent (Goal 2). 

 There will be fully licensed special education teacher in every school and classroom 
in the state where such a need exists (Goal 3).  

 
 The most important products, developed to support many of the SIG strategies above and to 
meet the goals identified, will be described below.  After that, some of the SIGÕs initial outcomes 
wil l be outlined. 
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SIG Products Developed 
 
 At the beginning of the SIG, it immediately became apparent that success and sustainability 
would occur only with the development of a number of strategic products that (a) would 
positively impact the academic and behavioral outcomes of all students, and (b) could be used to 
build school and staff capacity and independence.  While it would be necessary for SIG 
personnel to initially train school staff in a traditional ÒliveÓ format, parallel training was also 
done with ÒFacilitatorsÓ and ÒConsultantsÓ who worked in, or were available to, different school 
or district sites.  Trained in the use of the SIGÕs strategic support products, these 
Facilitators/Consultants mastered over time both how to independently implement the SIGÕs 
intervention strategies and approaches with staff and students, and how to use the SIGÕs products 
so that they could provide their own training and consultation support to staff.  Over time, this 
decreased the need for SIG staff to do the bulk of the live training, while increasing the 
functional and professional skills and autonomy of the respective sites.   
 
 Products Developed in the Goal 1/Literacy Area  
 

A. http://literacymatrix.com.  This website provides research-based lessons directly 
linked to the Arkansas literacy frameworks for the five nationally-recognized 
essential areas of literacy with the additions of oral language and writing.  The 
Literacy Matrix website is organized in three dimensions for students in grades K-4, 
5-8 and 9-12, and includes Tier II, III, IV and V interventions to use when students 
are not acquiring critical skills in these curricula and need different and/or more 
intensive strategies to facilitate mastery across the five essential elements of literacy.   

 
Each lesson/ intervention is presented in a step-by-step format with implementation and 
evaluation protocols (as relevant), descriptions of the types of students or student 
problems addressed by the intervention, and ways to adapt the intervention for students in 
need of Tier II, III. IV and V supports.  A unique characteristic of this website is its 
inclusion of interventions for students with low incident disabilities such as autism, 
deafness, and blindness. 

 
A. RIDE Reading Intervention Bank (see www.sopriswest.com).  Developed with Sopris 

West Educational Services, this web-based product provides (a) 100 literacy 
intervention ÒtacticsÓ from the pre-primer through high school levels, across the five 
nationally-recognized  literacy domains, presented (b) in a step-by-step format with 
(c) implementation and evaluation protocols (as relevant), (d) descriptions of the 
types of students or student problems addressed by each intervention, (e) an 
assessment component linked to targeted interventions and (f) ways to adapt the 
intervention for different types of students in order to attain the best results.  
Approximately 25 of the tactics have video-stream examples of teachers modeling 
their implementation with actual students, and a data collection and progress 
monitoring/graphing function allows teachers to track the progress of specific 
students, across an entire school year if needed, both before and after the 
implementation of the intervention. 
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B. Parent Brochures supporting Home Literacy Activities.  Developed to help parents 
support their childrenÕs reading and literacy, separate brochures at the preschool, 
early elementary, and late elementary school levels define the five essential areas of 
literacy, identify the relevant literacy skills emerging at each age level covered, and 
provide activities that parents can do at home to support and reinforce these emerging 
skills. 

 
C. Parent Literacy Training PowerPoint.  This PowerPoint expands the brochure 

information (above) and is used as part of a one-hour presentation for parents and 
parent educators to help them understand the five areas of literacy, the different 
literacy skills that emerge for students at different developmental stages (from 
preschool through late elementary school), and what activities they can do at home to 
support and reinforce these skills with their children.  This PowerPoint, used by our 
Parent Mentors for presentations to parents in their respective schools, helps ensure 
that the same training content is consistently provided to all schools and districts. 

 
 Products Developed in the Goal 2/Positive Behavior Support Area   
 

A. The ADDRESS (Automated Discipline Data Review and Evaluation Software 
System).  The ADDRESS is a downloadable software (rather than web-based) 
application that uses Microsoft Access to help schools track and analyze discipline 
referrals to the Office, and other classroom or school behavioral incidents.  Provided 
with a sample Office/Discipline Referral Form that is completed by the staff person 
sending the student to the Office, the ADDRESS comes with pre-set fields that 
include the Name of the Student, Date of the Incident, Referring Adult, Time of the 
Incident, Specific Infraction, Description and Location of the Incident, Staff/ 
Administrative Response or Action, and a place for comments.  A section of the 
ADDRESS allows staff to run a wide range of pre-set or custom data analysis reports 
that organize the data in tables, graphs, or diagrams.  The ADDRESS can analyze 
data from year-to-year, and provide cross-year comparisons and analyses.  Finally, 
the ADDRESS has a Reporting function such that data can be automatically e-mailed 
to another partyÑ for example, the State Improvement Grant officeÑ so that others 
can view and track a schoolÕs outcomes. 
 
The ADDRESS does not come with pre-determined variables or descriptors that are 
ÒlockedÓ into the program (for example, a pre-set list of infractions, or administrative 
responses).  Instead, these variables or descriptors are created by the user during its 
initial set-up.  Even where the ADDRESS has pre-determined variables, users can 
always delete some or add more of their own. This allows the ADDRESS to be 
customized completely to the needs or desires of the school and staff. 

 
B. The Positive Behavioral Support and Response-to-Intervention DVD Series:  

ÒBuilding Strong Schools to Strengthen Student Outcomes.Ó   Directly addressing one 
of the biggest challenges in a Training of Trainers (or Facilitators) processÑ
maintaining the consistency and integrity of the scientifically-based information or 
content, this 12-disk DVD Series provides the essential information that schools and 
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staff need to understand and implement successful, preventive Positive Behavioral 
Self-Management Systems (PBSS) and to establish effective Early Intervention 
Teams using Response-to-Intervention approaches.  Based on the nationally-
recognized, evidence-based Project ACHIEVE, this television-quality product 
includes (a) 12 DVDs, each an average length of about 60 minutes; and (b) a CD 
loaded with an Implementation Guide, relevant forms and handouts, and pdfÕs of the 
PowerPointÕs graphics shown in each of the DVDs.   

 
The Implementation Guide provides a description of each DVD, along with its 
instructional objectives; an abstract of its contents; the DVD chapters, lengths, and 
graphics shown; a detailed outline of the content; and questions that users should be 
able to answer after viewing.  The titles of the 12 DVDs are: 
 

DVD 1:    Seven Sure Solutions for Structuring School Success 
DVD 2:    Positive Behavioral Self-Management Systems:  Blueprint and  
  Building Readiness 
DVD 3:    Positive Behavioral Self-Management Systems:  Skills,  
  Accountability, Consistency, and Special Situations 
DVD 4:    The School Climate Team:  Preparing for Social Skills  
  Implementation and Developing the School-Wide Accountability  
  Matrix 
DVD 5:    The Stop & Think Social Skills Program:  Understanding the  
  Language and ÒSkills and ScriptsÓ 
DVD 6:    Teaching the Stop & Think Social Skills:  The Social Skill Lesson 
DVD 7:    Improving Classroom Management:  Infusing Social Skills into  
  Effective Teaching Practices 
DVD 8:    The Stop & Think Calendar and Teaching Classroom/Building Routines 
DVD 9:    Positive Behavioral Self-Management Systems:  The Educative  
  Time-Out Process 
DVD 10:    Positive Behavioral Self-Management Systems:  Preparing for a  
  Successful School Year 
DVD 11:    The School Prevention, Review, and Intervention Team (The  
  SPRINT Process):  The Characteristics of Successful Preparation  
  and Implementation 
DVD 12:    The School Prevention, Review, and Intervention Team (The  
  SPRINT Process):  Data-Based Functional Assessment and  
  Intervention 

 
C. PBSS and RtI Technical Assistance Papers.  On the CD in the Building Strong 

Schools to Strengthen Student Outcomes DVD Series and on the Arkansas SIGÕs 
website (www.arstateimprovementgrant.com) are a number of Technical Assistance 
(TA) papers that have been jointly developed through Project ACHIEVE and the SIG.  
Among these TA papers are the following: 

 
a. Effective Schools and Integrated Services 
b. Strategic Planning and Project ACHIEVE 
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c. PBSS District Application 
d. Project ACHIEVE Fact Sheet 
e. School wide Discipline 
f. Special Situations:  Making Common Areas of the School Safer while 

Preventing Teasing, Taunting, Bullying, Harassment, and Physical Aggression 
g. Developing the Behavioral Matrix 
h. The Stop & Think Social Skills Program 
i. The Stop & Think Classroom and Building Routines and Scripts 
j. Project ACHIEVE's Educative Time-Out Process 
k. Functional Assessment and Data-based Problem Solving 
l. Positive Behavioral Support and School Based Mental Health Briefing Paper 
m. Comparing and Contrasting Social Skills vs. Character Education Programs 
n. Organizing Schools for Effectiveness, Strategic Planning Processes, and 

Project ACHIEVE 
 

D. Parent Positive Home Discipline and Social Skills Training PowerPoint.  This 
PowerPoint is used as part of a one-hour workshop for parents and parent educators to 
help them learn how to use the three components of effective discipline (Skills, 
Accountability, and Consistency), and how to teach their children social skills using 
the Stop & Think Parenting Book:  A Guide to ChildrenÕs Good Behavior and its 75-
minute DVD, Teaching Children to Stop & Think at Home:  A ParentÕs Guide to 
Teaching Good Behavior.  Used by our Parent Mentors for presentations to parents in 
their respective schools, this PowerPoint also helps ensure that the same training 
content is consistently provided to all schools and districts. 

 
SIG Outcomes To-Date 
 
Goal 1.  Improving Early Literacy, Reading, and language skills of students with 
disabilities in grades K-12.  
 

SIG Goal 1 focuses on improving the literacy skills, as measured on the stateÕs Benchmark/ 
Proficiency exam and IOWA Test of Basic Skills, of students with disabilities in the lowest 
functioning schools in the state.  All of the initial schools selected for participation in SIG Goal 1 
were also Arkansas Reading First schools, and all of the IEP students in these schools scored 
below ÒProficientÓ on the stateÕs Benchmark exam during the two years prior to the SIGÕs on-
site training, consultation, and technical assistance.  In total, 24 schools have received on-site 
services during the first four years of the grant.  In Year 4, SIG staff expanded their focus to 
grades 4 through 12 by targeting additional schools in the districts that already were being 
served, as well as some new districts.  This was complemented by an additional collaborative 
effort between the SIG, the Arkansas Department of Education, K-12 Literacy Unit, the 
University of Central Arkansas, and the University of Kansas Center for Research on Learning 
whereby seven school districts began participating in the Arkansas Adolescent Literacy 
Intervention Project, a professional development initiative based on the implementation of the 
Strategic Instruction ModelÕs (SIM) Learning Strategies and Content Enhancement Routines. 
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Given this background, the student outcomes for Goal 1: Literacy during the SIGÕs first three 
and a half years included the following: 

 
¥ During Year 4, the third grade students in the stateÕs Reading First schools have 

shown a decline, on the DIBELS (Dynamic Indicators of Early Literacy Success), in 
those scoring ÒAt RiskÓ from the fall to winter testing.  A larger percentage of special 
education students remain at risk using the DIBELS monitoring results.  

 
¥ For the SIG schools that began participating in Years 2 and 3 (N = 12), summary data 

on the Iowa Test of Basic Skills (for academic years 2004-05 and 2005-06) indicated 
that third grade students showed evidence of advancing in the area of literacy 
achievement against similar students from demographically-matched comparison 
schools.  

 
¥ In addition, one of the Year 1 schools is showing substantial gains in literacy against 

its comparison schools at the first and second grade level on the Iowa Test of Basic 
Skills. A second Year 1 school is also showing gains at the first grade level, while 
data from a third school needs further analysis using appropriate comparison schools.  
The Year 2 schools are also showing similar positive results in literacy testing at the 
first grade level, relative to their comparison schools, while results at the second 
grade level are less obvious at this point in program implementation.        

 
¥ Relative to least restrictive environment (LRE), data show that percent of students 

with disabilities who spent less than 21% of their school day outside of the general 
education classroom, statewide, was 49% for 2005-2006 school year and 51% during 
the 2006-2007 school year.  In contrast, the LRE outcomes for SIG Goal 1 schools 
revealed the following: 

 
 LRE placement data for the Year 1 schools (School 1 Ð 100%; School 

2 Ð 58%; and School 3 Ð 54%) showed they were doing well when 
compared to the state average of 51%, and that they had made gains in 
this area over the last two years.   
 

 Three of the seven Year 2 schools (School 1 Ð 76%, School 2 Ð 53%, 
and School 3 Ð 85%) were doing well when compared to the state 
average, and also had made gains in this area over the last two years.   
 

 Four of the seven Year 2 schools compared less favorably to the state 
LRE data (School 4 Ð 27%, School 5 Ð 37%, School 6 Ð 46%, and 
School 7 Ð 33 %.).  All  four of these elementary schools were from the 
same school district where the idea of more inclusive practices was 
slower in taking hold.   

 
 Three of the four Year 3 schools were above or near the statewide 

LRE average of 51%:  School 1 Ð 70%, School 2 Ð 61%, and School 3 
Ð 49%).   
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Goal 2.  Implementation of schoolwide prevention/intervention programs and school based 
mental health services.   
 

SIG Goal 2 focused on implementing positive behavioral support systems (PBSS) in schools 
and districts across Arkansas, as well as piloting school-based mental health partnerships 
between select school and community mental health center grantees over a four year period.  
Given this background, the outcomes for Goal 2: PBSS during the SIGÕs first three and a half 
years included the following: 

 
¥ ÒDistrict Leadership TeamsÓ (DLT) from 95 Arkansas school districts have attended a 

series of five PBSS trainings on different facets of Project ACHIEVEÕs PBSS and 
Response-to-Intervention (SPRINT) approaches.  In addition, a cadre of 110 school 
psychologists and counselors from across the state were also parallel-trained in the same 
PBSS/RtI content areas. Each DLT included a district-level administrator, elementary 
school principal, general and special education teachers, and related service professional.   

 
¥ At the beginning of SIG Year 4, 40 schools representing 26 school districts were 

involved in the on-site implementation of the three-year PBSS process.  These schools 
receive intensive training in all facets of Project ACHIEVEÕs PBSS and Response-to-
Intervention (SPRINT) approaches, as well as ongoing on-site consultation and technical 
assistance from SIG staff.  For example, during SIG Year 4, 78 on-site consultations 
occurred with PBSS schools, along with periodic conference calls, e-mail consultations, 
Web-Ex conference calls, and quarterly conference calls with participating principals.  

 
¥ On the Organizational Analysis of School Staff Interactions Questionnaire, which 

consists of 26 items and four scales (Staff Understanding of the Mission of the School, 
Staff Interactions Contributing to Successful Organizational Outcomes, Staff Interactions 
Contributing to Successful Group Outcomes, and Staff Interactions Contributing to 
Successful Interpersonal Processes) that staff rate along a five-point scale from 1- 
Excellent to 5- Poor relative to their perceptions of the staff in their school: 

 
 The PBSS schools in Cohort 1 (which started their involvement in SIG Year 2) 

significantly improved their staff interaction ratings on all four Questionnaire 
scales from the 2005 to 2006 administration at the .05 confidence level.  
Positive staff interactions were maintained through the 2007 administration of 
the Questionnaire. 

 
 The PBSS schools in Cohort 2 (which started their involvement in SIG Year 3) 

significantly improved their staff interaction ratings on Scale 1 (Staff 
Understanding of the Mission of the School) of the Questionnaire from the 
2006 to 2007 administration at the .05 confidence level.  No statistically 
different pre- to post-test ratings occurred for the other three scales, although 
their mean ratings were all in the 2- Very Good to 3- Good levels of the five-
point scale.   
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¥ On the Scale of Effective School Discipline and Safety, which consists of 58 items and 
five factors (TeachersÕ Effective Classroom Management Skills, StudentsÕ Positive 
Behavioral Interactions and Respect, Holding Students Accountable for their Behavior:  
Administration and Staff, TeachersÕ Contribution to a Positive School Climate, and 
School Safety and Security:  Staff, Students, and School Grounds) that staff rated along a 
five-point scale from 1- Strongly Agree to 5- Strongly Disagree relative to their 
perceptions of their schoolÕs discipline and behavior management approaches: 

 
 Neither the PBSS schools in Cohort 1 (which started their involvement in SIG Year 2) 

nor in Cohort 2 (which started their involvement in SIG Year 3) showed any 
significant changes in their discipline ratings across the five Factors during their first 
years of PBSS implementation (2005 to 2006 for Cohort 1 and 2006 to 2007 for 
Cohort 2).  Critically, the means scores for all of the Factors for both of these Cohorts 
were rated between 1.0 and 2.5, indicating high levels of agreement that the elements 
contributing to safe and disciplined schools were occurring in the different PBSS 
schools. 

 
 When the data from the Cohort 1 schools, on the Scale of Effective School Discipline 

and Safety, were compared from Year 1 to Year 3 of implementation, 4 of the 5 scales 
show significant differences from pre-test to post-test at the .05 confidence level.  
While teachers rated their effectiveness with their own classroom management skills 
(Scale 1) as stable over time, their ratings of student respect (Scale 2), how 
administrators and staff held students accountable for their behavior (Scale 3), their 
contribution to a positive school climate (Scale 4), and school safety and security 
(Scale 5) decreased over the two years of PBSS implementation.  While further 
investigation is needed to explain these lower ratings, it is clear that schools need to 
make a conscious, ongoing commitment to sustaining PBSS, and that behavioral 
interactions and responses to student behavior (rather than just intent or attitude) is 
crucial.  

 
¥ Relative to discipline referrals to the office, five of the Cohort 1 schools have been using 

the ADDRESS system long enough to provide data for the last two years of PBSS 
implementation.  For these five schools, the discipline referral rates during the second 
year of PBSS implementation dropped below the first yearsÕ rates for seven of eight 
months across the school year.  Using a binomial one-tail test, this decline was significant 
at the .035 probability level.  

 
¥ Using the stateÕs data collection system (the Arkansas Public School Computer 

NetworkÑ APSCN), office discipline referrals for the Cohort 1 PBSS schools decreased 
for all of the schools when compared with their baseline data.  Relative to Comparison 
schools that were demographically matched to each PBSS school, office discipline 
referral rates for PBSS schools rated as demonstrating Continuous PBSS Implementation, 
and those rated as demonstrating Limited PBSS Implementation schools both reported 
referral rates below those of their Comparison schools during the 2005-2006 school year.  
Critically, drops in discipline referral rates occurred for some schools during their first 
year of implementation, while it occurred during the second year for other schools.   
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¥ When looking further at the degree of PBSS implementation during the 2005-2006 year, 

office discipline referrals occurred for approximately 8.5 per 100 students in the 
Continuous Implementation schools, 12.0 per 100 students in the Partial Implementation 
schools, and 10.5 per 100 students in the Limited Implementation schools.  While the 
progress of the Limited Implementation schools should not be discounted, the Partial 
Implementation schools did show a far more significant drop in office discipline referrals 
from their baseline years (Mean = 22 referrals per 100 students) to their two-year 
implementation years (Mean = 12 referrals per 100 students). 

 
¥ For the Cohort 2 schools, who have been involved in only one year of PBSS 

implementation, only the Partial Implementation schools appeared to have decreased 
their office discipline referrals during this first year of PBSS implementation.  At the 
same time, the Continuous Implementation schools again had lower overall rates of office 
discipline referrals than either the Partial or Limited Implementation schools.  Once 
again, data collection is continuing in these schools, especially as a number of the Cohort 
1 schools did not show significant improvements in office referrals until the second year 
of PBSS implementation. 

 
Goal 3.  Implementation of aggressive recruitment and retention strategies to increase the 
numbers of fully licensed special education teachers.   
 

SIG Goal 3 focuses on increasing the number of highly qualified teachers in the state serving 
students with disabilities through aggressive recruitment strategies, providing mentoring support 
for novice special education teachers with initial licensure in the Arkansas performance-based 
licensure system, and increasing the enrollment of pre-service special education teachers-in-
training at Arkansas Institutes of Higher Education, including awarding stipends to 
paraprofessionals and novice special education teachers who were not yet fully licensed.  

  
Given this background, the outcomes for Goal 3: Recruitment, Retention, and Professional 

Development during the SIGÕs first three and a half years included the following: 
 

¥ The SIG has provided free access, for all school districts in the state, to Teacher-
Teacher.com with its various teacher recruitment vehicles.  Of the 270 school 
members using Teacher-Teacher.com, 220 members (79%) used Teachers-
Teachers.com to post vacancies and/or conduct candidate searches in the Spring and 
Fall of 2006.  Collectively, state recruitment and retention strategies resulted in an 
increase [from 1,096 to l,558; (42%)] of licensed candidates interested in Arkansas 
special education positions.  Arkansas school districts received 2,358 applications 
from Teacher-Teacher.com postings during the 2006-2007 school year vacanciesÑ a 
26% increase over the previous yearÑ 36% (839) were Arkansas residents. 

 
¥ In SIG Year 1, the existing statewide Pathwise Mentoring Program was expanded to 

include more specialized training and supervision for special education novice 
teachers.  In SIG Year 2, 25 special education mentor/mentee dyads participated in 
this Program, with 73 special education mentor/mentee dyads participating during 
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Year 3, and 68 dyads in Year 4.  The Year 3 cohort included 27 veteran teachers, 21 
novice teachers, and 25 teachers.   

 
¥ Year 4 data indicated that 70.1% of novice special education teachers returned to their 

fourth year of teaching from 2001 to 2005; 68.8% from 2002 to 2006; and 72.1% 
from 2003 to 2007.   These figures show a slight increase (3.3%) in the retention level 
of novice special education teachers into their fourth year of teaching. 

 
¥ During SIG Year 1, 25 stipends were awarded to five paraprofessionals to support 

their work toward an Associate of Arts Degree.  Fifty paraprofessionals received 
stipends each year during SIG Years 2 through 4. 

 
¥ During SIG Years 1 through 4, 75 individuals have been selected each year to receive 

stipends of up to $3,500 to support their coursework toward special education 
licensure.  In exchange, each individual agreed to teach in a special education 
classroom or position in Arkansas for each year of stipend received. 

 
¥ An April, 2006 survey of the special education teachers receiving SIG support during 

SIG Years 1 through 4 (57 of 102Ñ 56%--responded) indicated that:  (a) 35 of the 
respondents (60.3%) had completed their special education endorsement/license, 
while 12 (20.7%) planned to continue working toward their endorsement in the Fall 
of 2007; and (b) 48 of the respondents (84.2%) planned to continue working as 
special education teachers in the Fall of 2007, while 9 (15.8%) did not plan to 
continue for various personal reasons.   

 
¥ From 1998-99 through 2006-2007, the percent of not-fully -certified full time special 

education teachers in the state increased to 10% during the 2000-2001 school year, 
decreased to 6% during the 2001-2002 school year, and increased slightly before 
stabilizing to 8% during the past three school years.  While the stabilization is 
encouraging, we are hopeful that SIG and other efforts will further decrease this 
percentage in the coming years.  With increased special education enrollment at our 
universities, and a 70% retention rate of novice special education teachers after their 
first three years of teaching, we hope to quickly balance the stateÕs supply and 
demand of special education teachers. 

 
Summary 
 

Clearly, the Arkansas SIG has developed a number of products that have facilitated many of 
our recent accomplishments at the student, staff, school, and system levels, and that should be 
useful to others across the country.  At this point, the Arkansas Department of Education has 
begun developing its general education RtI initiative, ÒClosing the Achievement Gap.Ó  The 
SIGÕs products and accomplishments (noted above) will become the foundation to this initiative, 
and the stateÕs new SPDG will be completed focused on supporting all of its goals and activities.  
If anyone has questions about any Arkansas SIG activity, please feel free to contact Dr. Howard 
M. Knoff, the SIG Director at howard.knoff@arkansas.gov.  For more information on the 
Arkansas SIG, see our website at: www.arstateimprovementgrant.com.   


