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Overview

On October 1, 2003, therkansas Department of Educati@pecial Education Un{{ADE-
SEU)began implementing fave-year $1.6 million per yeatate Improvement Grant (SIG)
receivedirom the U. S. Department of Education, Office of Special Education Programs
(OSEP). The overall purpose of the Arkansas State Improvement Grant (SIG) is to enhance
student outcomdsy improvingthdr literacy, socal-behavioral, and selhanagement skills
through the implementation:of

a) Reseach-based literacy instruction strategigglanterventions for atisk,
underachievingand unsuccessfelementary through high school students
(Goal 1);

b) Schoolwide discipine, behavior management, and school sgfeositive
Behavioral Support¥trategies and interventions, at the elementary school
levels, for all studeni$but, especially, those demonstrating significant
behavioral and/or mental health challenges (Goarij;

c) Effective recruitment, professional development, and retention strategies
so that every school in Arkansas has fully qualified staff capahlsiog
researckbased strategies to teastudents across the general education
through special educationminuum(Goal 3)



Over the past fowyears, the SIG has worked with educators and schoolsdheostate to
develop andmplement approachBisat the studenttaff, and system levelsthat have
positively impacteatudentsO acaderand behavioral progss, anthaveenhancedtaffOs
ability to successfullyeach anadeach more atisk, underachievingand unsuccessfstudents.
We have also worked diligently to consciously create an infrastructure whereby all activities can
be easily scaledp with a hgh probability of implementation integrityn fact, many of our
products were designed to facilitate both of these latter purpmeagy complementingur on
site consultation and technical assistaindeoth literacy and positive behavioral suppaatsd
our development of, for example, SIM Professional Developers and PBSS Facilitators

More specifically, some of our primary initiatives and strategies have included:

Goal 1: Literacy

¥ Adapting and spplementing the content of the stat8®srt Star Smart Stepand
Next Stepliteracyinitiatives, tobetter meet the need$ students with disabilities
and other struggling learners

¥ Developing and distributing two wdiased and evidendm®d literacy
intervention toolghat interface withSmart Stet, Smart StepandNext Stepto
assist teachers in implementing Tier 1, 2, antht8rvention strategies with
struggling readers.

¥ Initiating the statavide implementation of the Strategic Instruction Model (SIM) to
support literacy instruction at the sedar school level, while preparingn
Arkansasbased cadre ofertified SIM Professional Developegrto facilitate the
creation of a critical mass of Arkansas teachers using strategic instruction
strategies with students with disabilities and other stnogdgarners

¥ Increasng the number of teachers asdhootbasedspecial education consultants
who are able to effectively implement the above reseaaskd curricula.

¥ Providing onsite training, consultation, and technical assistanaehools having
the biggestliteracy performance gapbetween general and special education
students in the state

¥Increasing in schools receiving oesite SIG training and support, parentsO
understandinginvolvement and ability to support their childrenOs literacy skill
and reading success at home

¥ Increasing the number of higher education institutions using reseasell literacy
intervention strategiewith their pre-serviceteachersincluding but not limited to
the Strategic Instruction Model.

Goal 2: Positive Beavioral Supports

¥ Implementing Project ACHIEVBs evidendeased Positive Behavioral Self
Management/Support System (PBSS) and ResporsgerventiodSPRINT
(School Prevention, Review, and Intervention Tea@mnponentsn almost 50
elementaryschools thoughout Arkansashrough onsite training, consulteon,
and technical assistance



¥ Overseeing foucomprehensivecoolbased mental health initiativelecusing on
primary, secondary, and tertiarlevels of prevention,including intensive
intervention serices forstudents wittemotional behavioral challenges

¥ Supportingup to two graduatievel interns in School Psychologach yeamho
are supervised irschool sites that provide comprehensive early intervention
academic and behavioral services to stud through datbased problem solving,
consultationand evidencdased intervention approaches

¥Increasing, in schools receiving -site SIG training and support, parentsO
understanding, involvement, and ability to support their childrenOs social skills
and discipline and behavior management success at home.

Goal3: RecruitmentRetentionand Professional Development

¥ Implementing recruitment strategies to expand the available pool efepriee
teachers and build the enrollment at ArkansasO liwsiguif Higher Education.

¥ Utilizing Teacheitteacher.com a national welbbased recruitment service, to
increase the numbef in- and outof-state applicants, and the success of district
level search processes, for special education teacher (and refated, ggneral
education, and administrative) vacancies

¥ Modifying the ArkansafPathwise Mentoring Programo provide novice special
education teachensith special education mentomsndthe skills needed to pass
the Praxis Il and to be quickly effectivduring their first years of teaching in the
field. Part of this modification now ensures that special education mentees
receive experiences and supervision in academic and behavioral interventions,
and teacher/administrator consultation processes.

¥ Implementing atuition reimbursemenprogramto support thetraining of special
educationparaprofesionals, teachdicensure candidates, and other professionals
in Additional Licensurerograms, respectively.

¥ Partnering with the Special Education Unit of ADi training and supporting
effective ceteaching processes, especially involving general and special
education teachers, in schools across the state.

Usingthese strategiethe SIG is guiding aystems changarocess tompact inthe specified
areas of ned. The followingultimateoutcomesare expected

= The literacy skills of students with disabilities in gradedXwill increaseon a
selection of statéevel assessmentandas compared with the performance of general
education students on those sassts (Goal 1)

= Discipline referralsto the PrincipalOs offiosill be reduced and both shorterm
suspensions and unilatesilldentremovals will be reduced by 50 percéBGbal 2)

= There will be fully liensed special education teacheevery school ash classroom
in the statevhere such a need exigGoal 3)

The most important products, developed to support many of the SIG strategies above and to
meet the goals idéfied, will be describedelow After that some of the SIGOs initial outcomes
will be outlined.



SIG Products Developed

At the beginning of the SIG, it immediately became apparent that suagsustainability
would occuronly with the development of a number of strategic productgahatould
positively impact the academic anchbgioral outcomes of all students, anddbjild be usetb
build school and staff capacity and independence. While it would be nedessai@
personneto initially train schoolstaffin a traditional OliveO format, parallel training was also
done wih OfRcilitatorsGand OConsultantsfho worked in, or were available to, different school
or district sites. Trained in the use of the SIGOs strategic support products, these
FacilitatoréConsultantsnastereaver time both how to independently impleméra 81GOs
intervention strategies and approaches with staff and students, and how to use the SIGOs products
so that they could provide their ownainingandconsultation support to staff. Over time, this
decrease the need foBIG staff to do the bulk dhe live training while increasing the
functional and professional skills andtonomyof therespectivesites.

Products Developed in theo@l YLiteracyArea

A. http:/literacymatrix.com This websiteprovides researchasedessons directly
linked to the Arkansas literacy framewofks the five nationallyrecognized
essential areas of literacy with the additions of oral language and writhey
Literacy Matrix website is organized in three dimensimnstudents in grades-K
5-8 and 912, andincludesTier II, 1ll, IV and V interventions to use when students
are not acquiring critical skills in these curricula and need different and/or more
intensive strategies to facilitate mastery across theeBgential elements of literacy.

Eachlesson/intervention igresentedn a stepby-step format with implementation and
evaluation protocols (as relevardescriptions of the types of students or student
problems addressed by the intervention, and wagslapt the intervention fetudents in
need of Tiell, 1ll. IV and V supports A uniquecharacteristiof this website i#s
inclusion of interventions for students with low incident disabilities such as autism,
deafness, and blindness.

A. RIDE Readig Intervention BanKseewww.sopriswest.con Developed withSopris
West Educational Servicethis webbased product providé€a) 100 literacy
intervention Otacticg@m the preprimer through high school lewelacross the five
nationallyrecognized literacy domaingresentedb) in a stepby-step format with
(c) implementation and evaluation protocols (as relevéaitjescriptions of the
types of students otuglent problems addressed by eaxthrvention(e) an
assessment componeiniked to targeted interventioasmd(f) ways to adapt the
intervention fordifferent types of students in order to attainhkst results.
Approximately 25 of the tactics have vidsweam examplesf teachers modeling
theirimplementation with actual studentad a data collection and progress
monitoring/graphing function allows teachers to track the progress of specific
studentsacross an entire school year if needexdh before and after the
implementation of the inteention.




B. Parent Brochures supporting Home Literacy ActivitiBgveloped to help parents
support their childrenOs reading and literacy, separate brochures at the preschool,
early elementary, and late elementary school la&fisie the fiveessentiahrea of
literacy, identi/ the relevant literacy skills emerging at each age level covered, and
provide activities that parents cdo at home to support and reinforce these emerging
skills.

C. Parent Literacy Trainin@owerPoint This PowerPoinexpands therochure
information (aboveandis used as part of a of@ur presentatiorior parents and
parent educators to help them understand the five areas of literacy, the different
literacy skills that emerge for students at different developmental stages (from
preschool through late elementary school), and what activities they can do at home to
support and reinforce these skills with their childré&imis PowerPointisedby our
Parent Mentor$or presentations to parents in their respective schioeligs ensure
thatthe same trainingontentis consistently provided tall schools and districts.

Products Developed in tl&oal 2Positive Behavior Suppo#rea

A. The ADDRESS (Automated Discipline Data Review and Evaluation Software
System) The ADDRESS isadownloadable softwaréather than welbased)
applicationthat uses Microsoft Access to help schools track and analyze discipline
referrals to the Office, and other classroom or school behavioral incidents. Provided
with a sample Office/Discipline Referrabfn that is completely the staff person
sendingthe student to the Office, the ADDRESS comes pithset fields that
include the Name of the Studebiate of the IncidenReferringAdult, Time of the
Incident,Specific Infraction, Description and Lo@at of the IncidentStaff/
AdministrativeResponse or Action, and a place for commeAtsection of the
ADDRESS allows staff to run a wide range of-pet or custom data analysis reports
that organize the data in tables, graphs, or diagrams. The ABBR&n analyze
data from yeato-year, and provide croggar comparisons and analyses. Finally,
the ADDRESS has a Reporting function such that data can be automaticeliled
to another party for example, the State Improvement Grant offi@® that otlrs
can view and track a schoolOs outcomes.

The ADDRESSdoesnotcome withpre-determinedrariables or descriptotbat are
OlockedO into the progréfor example, a peset list of infractions, or administrative
responses)Instead, hese variables oredcriptors a created by the user during its
initial setup. Even where the ADDRESS has fatetermined variables, users can
always delete some or add more of their oWhis allows the ADDRESS to be
customizeccompletely to the needs or desid the shool and staff.

B. The Positive Behavioral Support and Respdnsatervention DVD Series:
(Building Strong Schools to Strengthen Student Outcdine®irectly addressing one
of the biggest challenges in a Training of Trainers (or Facilitators) pfbcess
maintaining theconsistency anthtegrity of thescientifically-basednformation or
contenf this 12-disk DVD Seriegprovides the essential information that schools and




staff need to understand and implement successful, preventive Positive Behavioral
SeltManagement Systems (PBSS) and to establish effective Early Intervention
Teams using RespongteIntervention approaches. Based on the nationally
recognized, evidendeased Project ACHIEVE, this televisiguality product

includes (ajl2 DVDs each an averagength of about 60 minutes; and (b) a CD

loaded with an Implementation Guide, relevant forms and handouts, and pdfOs of the
PowerPointOgraphics shown in each of the DVDs.

The Implementation Guide provides a description of each DVD, along with its
instructional objectivesan abstract of its contents; tb&D chapters, lengt) and
graphics showna detailed outline of the content; and questions that users should be
able to answer after viewing. The titles of the 12 DVDs are:

DVD 1. Seven Sure 8dions for Structuring School Success

DVD 2: Positive Behavioral SeManagement Systems: Blueprint and
Building Readiness

DVD 3: Positive Behavioral SeiManagement Systems: Skills,
Accountability, Consistency, and Special Situations

DVD 4. The School Climate Team: Preparing for Social Skills
Implementation and Developing the Schéldide Accountability
Matrix

DVD 5: TheStop & Think Social Skills ProgramUnderstanding the
Language and OSkills and ScriptsO

DVD 6: TeachingheStop & ThinkSocial Skills: The Social Skill Lesson

DVD 7: Improving Classroom Management: Infusing Social Skills into
Effective Teaching Practices

DVD 8: TheStop & ThinkCalendar and Teaching Classroduilding Routines

DVD 9: PositiveBehavioral SeMManagement Systems: The Educative
Time-Out Process

DVD 10: Positive Behavioral SeMlanagement Systems: Preparing for a
Successful School Year

DVD 11: The School Prevention, Review, and Intervention Team (The
SPRINT Proces): The Characteristics of Successful Preparation
and Implementation

DVD 12: The School Prevention, Review, and Intervention Team (The
SPRINT Process): Datased Functional Assessment and
Intervention

C. PBSS and Rtl Technical Assistance Pap&n the CD in th&uilding Strong
Schools to Strengthen Student Outcom®® Seriesand on the Arkansas SIGOs
website (vww.arstateimprovementgrant.chare a number of Technical Assistance
(TA) papers that have been jointly developed through Project ACHIEVE and the SIG.
Among these TA papers are the following:

a. Effective Schooland Integrated Services
b. StrategicPlanning and Project ACHIEVE



PBSS District Application

Project ACHIEVE Fact Sheet

Schod wide Discipline

Special Situations: Making Common Areas of the School Safer while

Preventing Teasing, Taunting, Bullying, Harassment, and Physical Aggression

Devdoping the Behavioral Matrix

The Stop &Think Social Skills Program

The Stop & Think Classiom and Building Routines drScripts

Project ACHIEVES Educative Tim&ut Process

Functional Assessment@diatabased Problem Solving

Positive Behavioral Support and School Basteshtal Health Briefing Paper
. Comparing and Contrastirgpcial Skills vs. Carat¢er Education Programs

Organizing Schools for Effectiveness, Strategic Planningd3ses, and

Project ACHIEVE
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D. Parent Positive Home Discipline and Social SKillaining PowerPointThis
PowerPoint is used as part of a 4mmr workshop for parentsid parent educators to
help themlearn how to use the three components of effective discipline (Skills,
Accountability, and Consistency), and how to teach their children social skills using
the Stop & Think Parenting Book: A Guide to ChildrenOs Good Behand its 75
minute DVD, Teaching Children to Stop & Think at Home: A ParentOs Guide to
Teaching Good BehavioiUsed by our Parent Mentors for presentations to parents in
their respective schools, this PowerPoint also helps ensure that the samg trainin
content is consistently provided to all schools and districts.

SIG Outcomes TeDate

Goal 1. Improving Early Literacy, Reading, and language skills of students with
disabilities in grades K-12.

SIG Goal 1 focuseon improving the literacy skills, aseasured on the stateOs Benchmark/
Proficiency exanand IOWA Test of Basic Skill®f students with disabilities in the lowest
functioning schools in the statéll of the initialschools selected for participationSIG Goal 1
were also Arkansas ReadiRgst schoolsandall of the IEP student® these schoolscored
below OProficientO on the stateOs Benchmark exam during the two yearthpi$€0s on
site training,consultationand technical assistanck total, 24 schoolshavereceived orsite
services during the first four years of the gramt.Yéar 4 SIG staff expanded thefiocusto
grades 4 through 12 by targeting aatdial schoolsin the districts that already were being
served as well as some nesstricts This was complemented lan additionatollaborative
effort between th&IG, the Arkansas Department of Education]l XLiteracy Unit, the
University of Central Arkansas, and the University of Kar3aster for Research on Learning
wherebyseven school districtseganparticipaing in the Arkansas Adolescent Literacy
Intervention Project, a professional development initiative basdide implementation dhe
Strategic Instruction Mod@I{SIM) Learning Strategiesnd Content Enhancement Routines.



Given this background, tretudentoutcomes for Goal 1: Literacy during the SIGOs first three
and a halfyears included the following:

¥ During Year 4the third grade studenits the stateOs Reading First schbaise
shown a declineon the DIBELS (Dynamic Indicators of Early Liteya8uccess), in
thosescoringOAt RskOfrom the fall to winter testing. A larger percentage of special
education students remain at risk using the DIBELS monitoring results.

¥ For the SIG schools that began participating in Years 2 and 3 (N =uifphagydata
onthe lowa Test of Basic Skill$or academic years 20626 and 20056) indicated
that third grade students showaddence of advancinig the area of literacy
achievemenagainst similar students from demographicatigtchedcomparison
schools.

¥ In addition, one of the Yedr schools is showing substantial gaim$iteracyagainst
its comparison schools at the first and second gradedatbE lowa Test of Basic
Skills. A secondrear 1school is also showing gains at the first grade levelewhi
data from a third school needs further analysis using appropriate comparison schools.
The Year2 schools are also showing simifarsitiveresults in literacy testing at the
first grade levelrelative to their comparison schools, whigsults at theecond
grade level are less obvious at this point in program implementation.

¥ Relative toleast restrictive environme(itRE), data showhat percent of students
with disabilitieswho spent less than 21% of their school day outside afeheral
educationclassroomgtatewidewas 49% for 2002006 school yeaand 51% during
the 20062007 school year In contrast, the LRE outcomes for SIG Goal 1 schools
revealed the following:

» LRE placement dataf the Yearl schools (School ©100%; School
2 B58%; and School ® 54%) showed they we doing wellwhen
compared to the state average of 5&¥d that they hachade gains in
this area over the last two years.

= Three of the seven Year 2 schools (Schobl76%, School 53%,
and School 3 85%) wee doing wellwhen compared to the state
averageandalsohadmade gains in this area over the last two years.

= Four of the seveilYear 2schools compactkless favorably to the state
LRE data (School 4 27%, School ® 37%, School & 46%, and
School 733 %.). All four of theseelementary schoolsere from the
sameschool district where th&lea of more inclusive practicegas
slower in takng hold.

= Three of the four Year 3 schools n@eabove or near the statewide
LRE average of 51%: Schooll70% School 2D61% and School 3
D49%).



Goal 2. Implementation of schoolwide prevention/intervention programs and school based
mental health services.

SIG Goal 2 focused on implementing positive behavioral support systems (PBSS) in schools
and distrits across Arkansas, as well as piloting sctii@sled mental health partnerships
between select school and community mental health centdegsaover a four year period.
Given this background, the outcomes for Goal 2: PBSS during the SIGOs firstdradekin
years included the following:

¥ ODistrict Leadership Team@.T) from 95Arkansas schodlistricts have attended a
series of five PBSS trainings on different facets of Project ACHIEVEOs PBSS and
Responsdo-Intervention (SPRINT) approaches. Irdambn, a cadre of 110 school
psychologists and counselors from across the state were also feaadikd in the same
PBSS/RtI content areaSach DLTincluded a districtevel administrator, elementary
school principal, general and special educatioohtess, and related service professional.

¥ At the beginning of SIG Year 4, 4&hoo$ representing 26 schodistrictswere
involved in the orsite implementation of the thrgear PBSS process. These schools
receive intensive training in all facets object ACHIEVEORBSS and Response-
Intervention (SPRINT) approachess well as ongoing esite consultation and technical
assistance from SIG staff. For example, during SIG Yg&8 4nsite consultations
occurred withPBSS schoolsalong withperiodc conference calls,-mail consultations,
Web-Ex conference calls, and quarterly conference calls with participating principals.

¥ On theOrganizational Analysis of School Staff Interactions Questionnaieh
consists of 26 items and four scales (Sthftlerstanding of the Mission of the School,
Staff Interactions Contributing to Successful Organizational Outcomes, Staff Interactions
Contributing to Successful Group Outcomes, and Staff Interactions Contributing to
Successful Interpersonal Processed) stadf rate along a fivpoint scale from 4
Excellent to 5 Poor relative to their perceptions of the staff in their school:

» ThePBSS schools in Cohort 1 (which started their involvement in SIG Year 2)
significantly improvedheir staff interaction ratigs on all four Questionnaire
scales from the 2005 to 2006 administratbithe .05 confidence level.

Positive staff interactions were maintained through the 2007 administration of
the Questionnaire.

» ThePBSS schools in Cohort 2 (which started theioimement in SIG Year 3)
significantly improvedheir staff interaction ratings on ScaleStdff
Understanding of the Mission of the Schaafl the Questionnaire from the
2006 to 2007 administraticat the .05 confidence leveNo statistically
differentpre- to posttest ratings occurred for the other three scales, although
their mean ratings were all in tBeVery Good to 3 Good levels of the five
point scale.



¥ On theScale of Effective School Discipline and Safetfhich consists of 58 items and
five factors TeachersO Effective Classroom Management Skills, StudentsO Positive
Behavioral Interactions and Respect, Holding Students Accountable for their Behavior:
Administration and Staff, TeachersO Contribution to a Positive School Climate, and
SchoolSafety and Security: Staff, Students, and School Grouhaisstaff rated along a
five-point scale from 4Strongly Agree to 5Strongly Disagree relative to their
perceptions of their schoolOs discipline and behavior management approaches:

» Neither he PBSS schools in Cohort 1 (which started their involvement in SIG Year 2)
nor in Cohort 2 (which started their involvement in SIG Year 3) showed any
significant changes in their discipline ratings across the five Factors during their first
years of PBSS impmentation (2005 to 2006 for Cohort 1 and 2006 to 2007 for
Cohort 2). Critically, the means scores for all of the Factors for both of these Cohorts
were rated between 1.0 and 2.5, indicating high levels of agreement that the elements
contributing to safand disciplined schools were occurring in the different PBSS
schools.

» When the data from the Cohort 1 schools, orSitede of Effective School Discipline
and Safetywere compared from Year 1 to Year 3 of implementatiaf,the 5 scales
show significat differences from préest to postest at the .05 confidence level.
While teachers rated their effectiveness with their own classroom management skills
(Scale 1) as stable over time, their ratings of student respect (Scale 2), how
administrators and &ff held students accountable for their behavior (Scale 3), their
contribution to a positive school climate (Scale 4), and school safety and security
(Scale 5) decreased over the two years of PBSS implementation. While further
investigation is needed ta@ain these lower ratings, it is clear that schools need to
make a conscious, ongoing commitment to sustaining PBSS, and that behavioral
interactions and responses to student behavior (rather thamgusétor attitude) is
crucial

¥ Relative to discipghe referrals tdhe office, five of the Cohort 1 schools have been using
the ADDRESS system long enough to provide data for the last two years of PBSS
implementation. For these five schools, the discipline referral rates during the second
year of PBSS iplementation dropped below the first yearsO rates for seven of eight
months across the school year. Using a binomiataih&est, this decline was significant
at the .035 probability level.

¥ Using the stateOs data collection system (the Arkansas Seititiol Computer
NetworkN APSCN), office discipline referrals for the Cohort 1 PBSS schools decreased
for all of the schools when compared with their baseline data. Relative to Comparison
schools that were demographically matched to each PBSS schoel diétigpline
referral rates for PBSS schools rated as demonstrating Continuous PBSS Implementation,
and those rated as demonstrating Limited PBSS Implementation schools both reported
referral rates below those of their Comparison schools during theZZ085school year.
Critically, drops in discipline referral rates occurred for some schools during their first
year of implementation, while it occurred during the second year for other schools.
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¥ When looking further at the degree of PBSS implementatiangithe 20052006 year,
office discipline referrals occurred for approximately 8.5 per 100 students in the
Continuous Implementation schools, 12.0 per 100 students in the Partial Implementation
schools, and 10.5 per 100 students in the Limited Impleni@mtsthools. While the
progress of the Limited Implementation schools should not be discounted, the Partial
Implementation schools did show a far more significant drop in office discipline referrals
from their baseline years (Mean = 22 referrals per ifests) to their twayear
implementation years (Mean = 12 referrals per 100 students).

¥ For theCohort 2 schoolsvho have been involved in onlyne year of PBSS
implementationpnly the Partial Implementation schools appd&o have decreased
their office discipline referrals during this first year of PBSS implementation. At the
same time, the Continuous llementation schools again hiadver overallrates of office
discipline referrals than either the Partial or Limited Implementation schOolse
again, data collection is continuing in these schools, especially as a number of the Cohort
1 schools did not show significant improvements in office referrals until the second year
of PBSS implementation.

Goal 3. Implementation of aggressive recruitmentrad retention strategies to increase the
numbers of fully licensed special education teachers

SIG Goal 3focuses on increasing the numbéhighly qualified teacheris the stateserving
students with disabilities through aggsive recruitment strateg providing mentoring support
for novice special education teachers with initial licensure in the Arkansasmanicebased
licensure systemand increasing the enrollment of {service special education teacher
training at Arkansas Institutes Bigher Education, including awardirsgipend to
paraprofessionals amibvice special education teache#so wae not yet fully licensed.

Given this background, the outcomes for Goal 3: Recruitment, Retention, and Professional
Development during the SIGs first three and a half years included the following:

¥ The SIG has provided free access, for all school districts in the state, to Teacher
Teacher.com with its various teacher recruitment vehicé¥she 270 school
menbers using Teachdreacher.com220 members (79%) used Teachers
Teachers.com to post vacancies and@rduct candidate searches in the Spring and
Fall of 2006. Collectively, stateecruitment and retention strategresulted in an
increasefrom 1,096 to 1,558(42%) of licensed candites interested in Arkansas
special education positiong\rkansasschool districtgeceived 2,358pplications
from TeachefTeachercom postings during th0062007 school yearacanciel a
26%increaseverthe previous ye& 36% (839) were Arkansassidents.

¥ In SIG Year 1, the existing statewiBathwise Mentoring Programas expanded to
include more specialized training and supervision for special education novice
teachers. In SIG Year 2, 25 special education mentor/mentee dyads participated in
this Frogram, with 73 special education mentor/mentee dyads participating during
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Year 3, and 68 dyads in Year 4. The Year 3 cohort included 27 veteran teachers, 21
novice teachers, and 25 teachers.

¥ Year 4 data indicated that 70.1% of novice special eductg#mhers returned to their
fourth year oteaching from 2001 t8005; 68.8% from 2002 to 2006; and 72.1%
from 2003 t02007. These figures show a slight incre@s8%)in the retention level
of novice special education teachers intartfaurth year ofteaching

¥ During SIG Year 125 stipends were awarded to five paraprofessionals to support
their work toward an Associate of Arts Degréafty paraprofessionals received
stipends each yeaudng SIG Years 2 through 4.

¥ During SIG Years 1 through 45 individuds have been selected each yeareceive
stipends of up to $3,500 to support their coursework toward special education
licensure. In exchange, each individual agreed to teagbpacial education
classroom or position in Arkansas for egelar of stipend received.

¥ An April, 2006survey of thespecial education teachers receiv8i@ supporduring
SIG Years 1 through 4 (57 of 1856%--respondedindicated that: (a) 35 of the
respondets (60.3%had completed their special education englment/license,
while 12 (20.7%) planned to continue working toward thedtoesement in the Fall
of 2007; and (b) 48 of theespondents (84.2%) planned to continue working as
special education teachensthe Fall of 2007, while §15.8%)did not plan to
continue forvarious personakasons

¥ From 199899 through 200&007, the percent ohot-fully-certifiedfull time special
education teachein the statencreasd to 10% diring the 2002001 school year
decreasg to 6% duriig the 20012002 school yaaandincreasd slightly before
stabilizingto 8% duing the past three school yeaM/hile the stabilization is
encouragingwe are hopeiuhat SIG and other efforts will further decrease this
percentagén the coming years. With increased speciatatanenrollmentat our
universitiesand a70%retention rate of novice special education teachers after their
first three years of teachingie hope to quickipalancethe stateOsupply and
demandof special educatioteachers

Summary

Clearly, the Akansas SIG has ddeped a number of products thetve facilitated many of
our recent accomplishments at the student, staff, school, and system levels, stmolidae
useful to others across the countAt this point, the Arkansas Department of Edtion has
begun developing itgeneral educatioRtl initiative, OClosing the Achievement Gap.O The
SIGOs products and accomplishments (noted above) will become the foundation to this initiative,
and the stateOs new SPDG will be completed focused artsugppll of its goals and activities.
If anyone has questions about &rkansasSIG activity, please feel free tomtact Dr. Howard
M. Knoff, the SIG Director aboward.knoff@arkansas.go¥or more ifiormaion on the
Arkansas SlGsee our website atrww.arstateimprovementgrant.com
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